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Dedication 
 

To those who dream and those who light dreams in others.   
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Abstract  
 

In a time of growing awareness of the climate change crisis, cities are revisiting their policies and practices 

to align with sustainability aspirations.   Transportation and cycling policies offer a way forward. On visits 

to best practice cities, policymakers, practitioners and decision-makers learn from local experts in an 

effort to take ideas home and implement them. The activity of finding out about policies, known as policy 

transfer, can be explored as a type of experiential learning when it takes place as a bicycle study tour. The 

policy transfer framework provided by Dolowitz & Marsh (1996, 2000, 2012) and the experiential 

learning theory of Kolb (2015) can serve as starting points in exploring how policies are transferred during 

learning activities and interpersonal interactions that involve hosts and visitors during bicycle study tours. 

The case study of Amsterdam, which has over 500km of separate cycle lanes and 53% of all daily trips 

made by bicycle (van der Horst, 2014), offers a working, observable example of an alternative future for 

cities wanting to change their transportation situation. More than 150 groups visit the city annually to find 

out about its bicycle culture and underlying policies (Sargentini, 2017).  While policy transfer and learning 

in Amsterdam may be initiated by visitors that take steps to travel to the city, the local hosting situation is 

made up of different institutions and actors that interact in various ways. Some attention to the 

governance of urban cycling in Amsterdam to understand the role of the private sector and the 

responsibilities of different organizations and actors can partially respond to Oldenziel’s (2016) call for 

research on this topic throughout Europe. Interviews and document research about the hosting situation 

in Amsterdam reveal several players with varied backgrounds, a rich variety of learning activities, and a 

loosely governed hosting landscape. Recommendations are made for Amsterdam institutions, hosts, 

visitors and future research. 
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1. Introduction  
 

In a time of growing awareness of the climate change crisis, cities are revisiting their policies and practices 

to align with sustainability aspirations.   More than half the world’s population lives in cities, where 

people consume between 60% and 80% of the world’s energy and release 75% of the world’s carbon 

emissions (United Nations, n.d. Sustainable Development Goals). The consumption of resources, energy 

and land can be shifted while improving safety, public health and overall quality of life. In addressing 

these challenges, cities face a goal of making cities “inclusive, safe, resilient and sustainable” (United 

Nations, n.d. Sustainable Development Goals). Urban policies can bring about such changes.  In the field 

of mobility, the United Nations New Urban Agenda identifies the need to provide “networks of safe, 

accessible, green and quality streets” on which cycling can be promoted (United Nations, 2017). The 

details on how to do this, however, are not clear. At the same time, cycling in cities is growing in profile 

amongst policy-makers and urban dwellers. Residents and business owners increasingly call for cycling as 

a safe, everyday transportation option while decision-makers grapple with reducing infrastructure and 

transportation costs. Researchers in countries with low bicycle usage, meanwhile, are rediscovering their 

own cities’ history of multimodal transportation (Reid, 2017).  

 

Cities learn from each other about urban policies in an effort to find proven methods of delivering services 

and infrastructure. One city of interest for its longstanding bicycle transportation infrastructure and 

behaviours is Amsterdam. It offers a rich culture of everyday bicycle use by a variety of people, as shown 

in Figure 1.  

 

 
Figure 1. Everyday cycling in Amsterdam 

With over 500km of separate cycle lanes and 53% of all daily trips made by bicycle (van der Horst, 2014), 

it is a working, observable example of an alternative future for cities wanting to change their 

transportation situation. More than 150 groups visit the city annually to find out about its bicycle culture 

and underlying policies (Sargentini, 2017). The visitors are policymakers, practitioners and decision-

makers from the public sector, private sector, advocacy organizations, and non-profit groups active at the 

municipal, regional or national level. Examples include elected officials, engineers, urban planners, 
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architects, managers, community organizers, and bicycle advocates. As the visitors interact with local 

experts and experience a city for themselves, a type of personal learning takes place that may have effects 

after visitors return home. 

 

Intercity learning is known as policy transfer and it can involve the travel of technical professionals, 

policy-makers and decision-makers to cities that serve as best-practice examples.  In the policy transfer 

framework provided by Dolowitz & Marsh (1996, 2000, 2012), one can seek to understand why actors 

participate, who they are, what is transferred, from where a policy is taken, the degree of transfer, the 

constraints and enabling factors, and the relation to policy success or failure.  Following the direction 

taken by Montero (2017) and Mild & Schlossberg (2013), one can also explore how a policy is transferred. 

In the Amsterdam example, policy-learning study tours are a common activity and a closer look at the 

activities of study tours leads to concepts about learning. During study tours, policy-learning visitors meet 

with different policy transfer hosts to learn through various activities such as guided bicycle tours, site 

visits, presentations, and informal conversations.  Because they involve learning while doing, the activities 

can be considered a type of experiential learning as described by Kolb (2015). An exploration of the 

learning activities offered by hosts allows one to assess the nature of the learning that takes place. At the 

same time, concepts about cognitive load can assist in understanding the limitations of the human mind 

in absorbing new information. 

 

While policy transfer and learning in Amsterdam may be initiated by visitors that take steps to travel to 

the city, the local hosting situation is made up of different institutions and actors that interact in various 

ways. Some attention to the governance of urban cycling in Amsterdam to understand the role of the 

private sector and the responsibilities of different organizations and actors can partially respond to 

Oldenziel’s (2016) call for research on this topic throughout Europe. 

 

Taken together, the ideas of policy transfer, cognitive load and learning can lead one to find out how 

policy transfer and learning happen when it comes to cycling in Amsterdam. 

 

1.1  Research aim and questions 

 
The aim of this project is to understand the bicycle study tour hosting landscape in Amsterdam, to 

examine how hosts create learning environments and activities for their visitors, and to map how the 

hosts interact with each other.  

 

The research questions to meet this aim are: 

 Who are the Amsterdam bicycle study tour hosts? 

 What do the hosts do? 

 What are the learning characteristics of the interactions between hosts and visitors?  

 How do the hosts interact? 

 What are the policy transfer implications of the Amsterdam case for other cities and for policy 

transfer research? 

 

1.2 Limitations 
 

The field of bicycle policy knowledge transfer from The Netherlands is broad and includes many people at 

public organizations, consulting companies, entrepreneurial initiatives, and volunteer efforts. It includes 

significant social media activity and the posting of inspirational articles, videos, photographs and images 

shared around the world. This study does not include all institutions and actors that may have some 

involvement in or effect on the bicycle policy hosting scene in Amsterdam. It excludes those that rely on 

local hosts for local activities, are based outside Amsterdam, are not active in Amsterdam, or have a focus 

on general tourism. This means that international organizers of regularly visiting groups of university 
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students, consultants or municipal officials are excluded. Finally, this study excludes visitors that come to 

Amsterdam to learn about urban policies or for any other reason; instead, this study will focus on the 

hosts. 

 

1.3 Organization of this report 
 

This report will continue with a conceptual framework, in which ideas from practice and academic 

research will be used to explore concepts of experiential learning, cognitive load and policy transfer. These 

concepts are relevant to an understanding of bicycle study tours. The research methods and the 

Amsterdam case will follow. The results are grouped thematically. The first section addresses the hosting 

landscape, which covers the institutions, companies and people that act as hosts or have a role in 

governance of hosting. The second section is about the organization of learning activities. A discussion, 

conclusions and recommendations will complete the report.  

2. Conceptual framework 
 

Bicycle study tours are a common practice to learn about conditions and behaviours in cities with high 

levels of cycling participation. While one industry report (People for Bikes, 2016) offers guidance on how 

to conduct them, a deeper understanding of bicycle study tours can be gained by considering them as an 

activity of experiential learning. The work of Mild and Schlossberg (2013) and Montero (2017) perceives 

study tours in this way but does not look closely at the learning activities. The ideas of Kolb (2015) provide 

insight into the different aspects of experiential learning while the concept of cognitive load as described 

by van Merrienboer and Sweller (2005) and Kirschner, Paas and Kirschner (2009, 2011) explain the 

challenges the learner may face in handling large amounts of new information and how they can be 

mitigated. 

 

Considering a visitor as a learner engaged in experiential activities complements ideas about policy 

transfer, which is the process by which policies from one place are adapted and applied in other places. A 

question about how visitors learn about policy while on a study tour can be added to the policy transfer 

framework articulated by Dolowitz and Marsh (1996, 2000, 2012). The focus of this report will be on the 

activities of the host as a teacher. An approach that combines academic literature on policy transfer, 

experiential learning and cognitive load provides a way to look at policy learning study tour activities.  

 

2.1 How are (bicycle) study tours done? 
 

Study tours are short visits in which a delegation of people travels to another place to 

experience something with potential to improve their organizations or places of origin. An 

expectation of learning from people, programs or organizations in the visited place is often 

the main justification of these tours. (Montero, 2017, p. 336) 

 

There is a lack of independent guidance on how to conduct and evaluate bicycle study tours. One 

evaluation report of bicycle study tours to The Netherlands suggests the study visitors’ time be 

apportioned according to a “30/30/30 Rule” as displayed in Figure 2 (People for Bikes, 2016).   
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Figure 2. The 30/30/30 rule for time allocation on bicycle study tours (People for Bikes, 2016) 

People for Bikes describes the learning, experiencing, processing and unstructured exploration 

components of a bicycle study tour (2016). Learning includes meeting with local experts who share best 

practices through short lectures using Powerpoint slide shows. Experiencing involves sensory experiences 

because “the feeling of comfort, belonging and joy while riding a bike in a mature cycling city is the most 

transformative aspect of study tours” (People for Bikes, 2016, p. 13). Processing includes facilitated 

discussion time to reflect on the day and how the learning of the day could be applied at home. Lastly, 

unstructured exploration is time that delegates spend navigating the city on their own as a way to make 

independent discoveries and feel a sense of wonder.  

 

The academic rationale behind the 30/30/30 Rule recommendation and activity categorization is unclear.  

The categories of activities described by People for Bikes (2016) are similar to the experiencing, reflecting, 

conceptualizing, and acting aspects of the experiential learning cycle described by Kolb (2015).  Further 

ideas from the field of learning can shed more light on the way local hosts carry out bicycle study tour 

activities.  

 

In a study of eleven American transportation professionals and politicians that participated in bicycle 

study tours in 2009 and 2010 to European cities with higher levels of cycling (Mild and Schlossberg, 

2013), ideas about experiential education are linked to bicycle transportation system change. Indeed, 

“participants’ vision for transportation expanded and their approach toward their work shifted through 

reflective observation and abstract conceptualization during the tours” (Mild and Schlossberg, 2013, p. 

22). The study emphasizes the importance of peer-to-peer support between visitors and long-distance 

coaching from European experts after visitors return home.  

 

Another article on transportation study tours focuses on the motivations behind them, which include 

learning as well as building trust and political capacity to bring about policy changes after returning home 

(Montero, 2017).  The study reviews how the study tours of government officials, business owners and 

journalists from Guadalajara, Mexico to Bogota, Colombia influenced policy change. The study tours 
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focused on bus rapid transit, bicycling and public space programming. The study refers to theoretical 

frameworks of policy transfer and experiential learning; however, it does not enter into an analysis of the 

learning activities during the study tour. Montero (2017) interviews visitors and reviews documents; in 

my project I interview hosts. He argues that study tours play a role in learning and building trust between 

participants as well as serving as tools for lobbying and building legitimacy: one should think of study 

tours as learning and governance mechanisms.  

 

2.2 Going there to learn while doing: experiential learning 
 

One can view the interaction between local host and study tour visitor as one between teacher and learner. 

The visitor comes to a new place to learn through having new personal experiences. The host guides the 

visitor through particular activities and experiences. Study tours are in themselves experiential because 

they involve the visitor’s travel to a place that serves as an example from which to learn by observing 

infrastructure or everyday people using it, experiencing the new place, and listening to local experts 

explain how things work. 

 

In the process of experiential learning, “knowledge is created through the transformation of experience” 

(Kolb, 2015, p. 49) while adaptation and learning are emphasized more than content and outcomes. 

Learners take in information while grasping an experience; consequently, they transform an experience 

by interpreting and acting on information they have grasped (Kolb et al 2014). Experiential learning 

includes the subjective, personal experience of the learner and can be viewed as an iterative four-part 

cycle including conceptualizing, acting, experiencing and reflecting, as shown in Figure 3.  

 
Figure 3. The experiential learning cycle (McLeod, 2013) 

As mentioned by Kolb (2015), a learner with an orientation toward concrete experience places emphasis 

on emotion over thinking, an interest in unique features and intricacies of present reality over 

abstractions, and an intuitive perspective over a scientific one. Such a learner finds enjoyment in 

interpersonal relationships, makes intuitive decisions and flourishes in unstructured situations while 

relating to people, involving him or herself in real situations and approaching life with an open mind.  

 

The experiential educator has the task of guiding the learner through the four parts of the learning cycle. 

As a facilitator, the educator seeks to engage learners’ motivation and personal interest while building on 
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learners’ prior knowledge and experience (Kolb at al, 2014). An educator acting as a facilitator creates the 

environment for learners to review and make sense of their experiences. Most importantly, “facilitators 

believe that learners can learn on their own and that their role is to remove obstacles and create 

conditions where learners can do so. Their role is not to instruct, provide answers and personal advice, or 

tell people what they should learn” (Kolb et al, 2014, p. 207). To that end, facilitators employ techniques 

such as guided discussion for learners to reflect on learning experiences, calling on and adding to the 

knowledge learners brought to the learning experiences, and creating an atmosphere of openness in which 

people can communicate in a trusting way (Kolb et al, 2014)  

 

Conversation in the form of group reflection is a type of experiential learning in which learners construct 

meaning through their collective experiences (Baker, Jensen and Kolb, 2015). To get a better 

understanding of learners’ experiences, teachers can talk with learners in advance and while learning 

experiences unfold (Bergsteiner and Avery, 2014). Experiential educators interact with learners in a 

meaningful relationship, taking care to plan and structure the learning experiences (Kolb et al 2014). 

Educators that can shift their focus between subject, action, meaning and learner take on roles of 

standard-setter and evaluator, coach, facilitator and subject expert (Kolb et al 2014). A dynamic model of 

teaching so as to bring learners through the four aspects of the learning cycle is given in Figure 4. 

 

 
Figure 4. Educator roles and the learning cycle (Kolb, A. et al 2014 p. 226) 

The Kolb experiential learning cycle, more recently described as a “continuous recursive spiral” (Kolb, 

2015, p. 61) can be a framework for analysis of bicycle study tour activities that involve (physical) 

experiences and understanding their effect on the learner. Study tour activities include riding bicycles, 

informal conversation in the street while walking or while stopped during a bicycle ride, and observing 

how people walk or ride bicycles in public space such as an intersection. As Kolb points out, “[i]mmediate 

or concrete experiences are the basis for observations and reflections. These reflections are assimilated 

and distilled into abstract concepts from which new implications for action can be drawn” (Kolb, 2015, p. 

51). Furthermore, the richer the experience, and the more it changes or surprises a person, the more 

memorable it will be (Kolb, 2015). Teachers would do well to bring learners through experiences instead 

of explanations because concrete, active and primary experiences result in stronger learning than 
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abstract, passive secondary ones (Bergsteiner and Avery, 2014). Tapping into the positive emotions of the 

learner can also increase the depth of the learner’s experience because learning is enhanced through joy 

(Zull, 2002 in Kolb, 2015). 

 

Bergsteiner and Avery (2014) build on the Kolb model by proposing a learning potency scale and by 

envisioning a dual-cycle learning model with active and passive experiences. In their view, it is important 

to understand the senses that are engaged in the learner, the activity the learner is engaged in, and how 

the learner is engaged (Bergsteiner and Avery, 2014). 

 

2.3 Going there to take it all in: cognitive load and learning 
 

The quantity of mental tasks a bicycle study tour participant takes on is a lot to manage.  In their situation 

it is relevant to recall that one’s working memory cannot process as much as it can store; in fact, it can 

process no more than three or four chunks (items or small groups) of information at a time (Cowan, 

2000) and while it can store about seven items it will lose almost all information within twenty seconds 

unless rehearsed (van Merrienboer and Sweller, 2005).  Processing is the way the mind combines, 

contrasts, or deals with multiple elements in some way (Sweller, 2011). As Plass, Moreno and Brunken 

(2009) point out, a better understanding of the workings of the human mind can lead to the design of 

effective learning scenarios. Cognitive load theory strives to foresee learning outcomes by understanding 

the abilities and limitations of human information processing (Plass, Moreno and Brunken, 2009). People 

can have difficulty learning when overwhelmed by task complexity because their working memory is 

disrupted by a cognitive overload of intense activities (Kalyuga and Slava, 2016), particularly when taking 

part in rich, real-life learning tasks (van Merrienboer and Sweller, 2005).  

 

However, cognitive load can be managed by sequencing learning tasks from simple to complex (van 

Merrienboer et al 2003).  This is important for bicycle study tour participants who are absorbing a large 

amount of sensory information that can be hard to process in a short time because of its quantity and 

novelty. Educators can also strive to simplify the learning task while retaining its full essence (van 

Merrienboer and Sweller, 2005), thereby leading visitors through the four aspects of the experiential 

learning cycle. This can make it possible for learners to make immediate decisions while riding (act), take 

in new information (learn), review what’s being observed (reflect), and later transfer the ideas to one’s 

home city (act). Learners are more likely to enjoy the experience as well, which will increase the likelihood 

of improved learning.       

 

The complexity of learning tasks can also be reduced by distributing cognitive load amongst the members 

of a group (Kirschner, Paas and Kirschner, 2009). The collective memory working effect takes cognitive 

load theory into account in describing the way that individuals achieve better learning outcomes through 

collaboration than through working alone (Sweller, Ayres and Kalyuga, 2011). In situations involving the 

learning of complex information, group learning is more effective than learning on one’s own (Kirschner, 

Paas and Kirschner, 2009). Because of the awareness of sharing working memory load with group 

members, group learning results in members feeling more confident (Kirschner, Paas and Kirschner, 

2011; also with Australian teenagers as shown by Hanham and McCormick, 2009).  

 

2.4 Going there to take ideas home: policy transfer  
 

Ideas about group learning can be combined with policy transfer. Dunlop (2008) calls for attention to the 

ways decision-makers find new ideas promoted by groups of experts keen on exporting them. That study 

applies Mocker and Spear’s concepts of adult education to policy transfer, considering adult learners as 

intentional actors wanting to learn and striving to control their own learning processes. 

 

Policy transfer is a “process by which knowledge about policies, administrative arrangements, institutions 

and ideas in one political system (past or present) is used in the development of policies, administrative 
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arrangements, institutions and ideas in another political system” (Dolowitz & Marsh, 2000 p.5). Policy 

knowledge is transmitted in networks of practitioners (McCann, 2010) such as government employees, 

elected officials, consultants, trainers and professional organizations. The people travelling to learn in 

another environment are known as transfer agents (Stone, 1999). 

 

The learning visits of transfer agents to another place is called policy tourism (Temenos & McCann, 2014). 

Policy transfer from one city to another highlights the global interconnectedness of cities (Benson & 

Jordan, 2011; McCann, 2010; McCann & Ward, 2013; Timms, 2011). Stories give social policies the 

momentum to travel (Rodgers, 2014).   

 

Policy transfer is a social process in which site visits and face-to-face encounters are important (McCann, 

2010; Wood, 2016). One can consider study tours as a type of policy transfer activity. The quality of the 

visitor’s social experience matters just as much as the host’s presentations, if not more (People for Bikes, 

2016). Indeed, “something happens to policy knowledge along the way, in the telling, and on site as policy 

actors learn from each other” (McCann, 2010, p.117).  Policy ideas are social products influenced by the 

interests that created them (Temenos & McCann, 2014). 

 

The most significant framework for the analysis of policy transfer was developed by Dolowitz and Marsh 

(1996, 2000, 2012). It asks the following questions: 

 

1. Why do actors participate? 

2. Who are the key actors? 

3. What is transferred? 

4. From where is policy taken? 

5. What is the degree of transfer? 

6. What are the constraints or enabling factors? 

7. How is it related to the success or failure of a policy?  

 

Qualitative and ethnographic research methods have been used to study how policies change as they are 

transferred (McCann & Ward, 2013). Case study design is common in reviewing policy transfer at the 

urban and national level (McCann 2010; Dolowitz & Marsh 2000; Rodgers 2014; McCann & Ward 2013; 

O’Dolan & Rye 2012). Interviews with policy transfer agents or hosts are rare; an exception is a study of 

walking and cycling transportation policy transfer amongst European Union participants by O’Dolan & 

Rye (2012) that applies the Dolowitz & Marsh framework.  Work cited earlier, by People for Bikes (2016), 

Mild & Schlossberg (2013) and Montero (2017), also interview visitors and can be considered types of 

transportation policy transfer studies that apply a learning lens instead of a policy transfer framework. 

 

As Temenos & McCann point out (2014), a tension has developed between two perspectives on policy 

transfer. One perspective, which includes ideas developed by Dolowitz & Marsh (1996, 2000, 2012) is 

institutional, concerned with the structural setting and the power of actors while the other, which includes 

ideas developed by McCann (2010) and Wood (2016), is sociological, concerned with agency, narratives, 

ideas and assemblages. Approaches that combine different perspectives may be able to productively 

merge the two. 

 

Marsden & Stead (2010) suggest mixed method approaches that involve mapping the diffusion of policies 

to create and test hypotheses about the transfer process in an effort to improve the ways knowledge is 

shared. Policy transfer ideas could be linked with theories of organizational cultures (Marsden & Stead 

2010), which may help in approaching a study of the governance of policy transfer hosting in one city. 

 

The policy transfer of transportation is not well researched (Ison et al. 2011; Marsden & Stead 2011).  

Topics that require further research include the study of social processes that involve interpersonal 

networks (Ison et al. 2011), actors at sub-national levels of government (Dolowitz & Marsh 2000; McCann 

2010) including hosts at the city level (McCann 2013) , and longitudinal research of the changes in actors’ 
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motivations for policy transfer over time (Dolowitz & Marsh 2000). More specifically, the policy transfer 

of cycling requires more study:  

 

Since the mid-1970s, activists and policymakers have learned from each other [about urban cycling] 

through international study tours, conferences, audits, and consultancy work […and] Despite the 

worldwide exchange of best practices [for urban cycling], we have surprisingly little hardnosed 

evidence of what has actually worked. (Oldenziel, 2016, p. 194) 

 

Building on the work of Montero (2017), Mild and Schlossberg (2013) and Wood (2016), my project 

considers the ‘how’ of policy transfer, specifically during a study tour. My study builds on the work of 

Wood (2016) by adding a theoretical framework about learning and considering bicycle experiences; on 

the work of Mild and Schlossberg (2013) by interviewing hosts in one European hosting city, and on the 

work of Montero (2017) by considering cycling policy specifically. The host has significant influence on 

the experience and learning of the visitor, but does not receive much attention in the policy transfer 

literature. My project will look at the learning activities in detail and incorporate concepts of experiential 

learning and cognitive load. I will also frame bicycle study tours as an activity one can address through 

policy transfer literature.  

3. Research methods 
 

To get an appreciation of the interactions between visitors and hosts, I collected information on who the 

hosts are, what the hosts do with visitors, how they do it, and their motivations for acting at all. I wanted 

to find out about the types of information and narratives the hosts put forward and how they share them 

with visitors before and during the interaction. I also took note of the ways the hosts interact, learn or 

isolate themselves from each other. 

 

A qualitative research strategy is used. It features a cross-sectional design involving detailled semi-

structured interviews with policy transfer hosts. A cross-sectional design allows for the observation of 

variation between hosts and the different relationships between variables at one point in time (Bryman, 

2012).  The units of analysis are the responses from policy transfer hosts about their policy transfer 

motivations, experiences with visitors and interactions with other hosts.  

 

Three other sources of information inform my project. The first additional source is made up of municipal 

policy documents and the websites of companies, government departments, and various agencies. I 

checked social media profiles and content.  

 

Secondly, for five months during the work on this project, from January to June 2017, I gained work 

experience in the policy hosting of cycling in Amsterdam by assisting with the planning and delivery of a 

two-day bicycle study tour of European public-sector officials from six cities and regions in five countries 

in April 2017.  This opportunity came about through my work as a student research assistant at the 

University of Amsterdam helping Meredith Glaser, a Ph.D. student and one of the hosts interviewed for 

this project, on a 2017-2021 European Union policy transfer project called Cyclewalk, which is concerned 

with knowledge sharing about walking and cycling for transportation in cities. In preparation for the April 

2017 study tour, my role was to write up the detailed schedule of tasks for Glaser and the student 

volunteers. I also led groups of officials on bicycle rides to venues for presentations, and acted as a helper 

to a student leading a bicycle tour by riding at the back of the study tour group.  Working on the bicycle 

study tour allowed me to observe a host’s preparation and visitor learning activities as well as visitor 

responses to immersion in a cycling city. While these experiences have informed my project, I did not 

carry out my assisting duties from a research perspective. 

 

Lastly, I received some initial suggestions on my research topic and which individuals to contact from 

Marco te Brömmelstroet, an Associate Professor of Urban Planning at the University of Amsterdam. 
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During the interviews I asked each host about how he or she worked with other hosts and not one 

mentioned an unfamiliar name. I am confident I have spoken with most of the Amsterdam-based hosts 

that lead bicycle study tours in the city. 

 

3.1 Data collection 
 

Data was collected during nine detailled in-person semi-structured interviews with Amsterdam-based 

bicycle policy governance actors and hosts. A tenth in-person interview was held with the Dutch Cycling 

Embassy, a national organization involved in the governance of hosting activities. The names of the 

interviewed individuals, their title or function, and organization are displayed in Table 1. The interview 

guides for governance actors and for hosts can be found in Appendix 1. In-depth conversational interviews 

allow the articulation of complexity and contradictions as well as the emergence of unanticipated themes 

and details (Valentine 2005). The interviews lasted between forty five and ninety minutes in a 

conversational style in an informal setting. In Amsterdam I met with hosts in cafes, two hosts’ homes, the 

office of the Transportation Region of Amsterdam, and the office of the Fietsersbond. In Delft I met with 

governance actors in the boardrooms of the Dutch Cycling Embassy. The interviews occurred between 29 

March and 18 April 2017. 

 
Table 1. People interviewed about bicycle policy hosting in Amsterdam 

Name of interviewed person Title or function Organization 
Myriam Corzilius Founder Amsterdam Bicycle Museum 
Marjolein de Lange Founder and owner ML Advies 
Cornelia Dinca Founder and owner Sustainable Amsterdam 
Meredith Glaser Founder and owner MAG Planning Company 
Pete Jordan Author n/a 
Martijn Sargentini Program manager for the 

bicycle investment agenda 
Transportation Region Amsterdam 

Roos Stallinga Co-founder CycleSpace 
Pascal van den Noort Founder and owner Velo Mondial 
Edward Douma Project coordinator Dutch Cycling Embassy 
Alexander Kado Intern Dutch Cycling Embassy 

 

3.2 Data processing 
 

Interviews were recorded using a digital voice recorder. Comprehensive notes were taken during the 

recording in case of technical difficulties with the recording device. Detailed paraphrased notes and 

transcriptions of some interview portions were made in a word processing program. Transcribing 

interviews allows the researcher to fill in gaps in memory or understanding of what was said and allows a 

careful review of what people say (Bryman 2012). It also provides opportunity to review how people say 

things, which can reveal their assumptions and preferences. The transcriptions used in this report have 

been edited lightly for style. 

 

In addition to reviewing interview recordings and notes, I read website and social media information 

about the institutions and actors. During the analysis I reviewed the materials to identify activities 

completed by hosts while preparing for visitors, while interacting with visitors, and after visitors had left 

Amsterdam. I recorded the types of visitors with whom the hosts interacted. I traced the personal 

characteristics of hosts, including gender, age, country of origin, education and work background. I noted 

the motivations of hosts and how they interacted with each other. Lastly, for each topic of interest I 

observed thematic commonalities and outliers. 
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3.3 Ethics 
 

This project aims for research that is “decent, fair, honest, [and] respectful” (Amsterdam Institute for 

Social Science Research, 2013, p. 2).  

 

I interviewed bicycle policy hosts/educators in Amsterdam. I recruited them by email from a list I 

compiled from my own knowledge and suggestions from colleagues at the Urban Cycling Institute.   

I explained that my research is for academic purposes and may lead to suggestions for ways the hosts 

could work together or separately. 

 

The interests of this project relate to the creation of learning environments by hosts. The City of 

Amsterdam, the hosts and the Dutch Cycling Embassy may share my concerns. Some hosts may have 

perceived my interests as ones of competition or control. 

 

I explained my research in terms of gaining an understanding of the bicycle policy learning environment 

in Amsterdam. People visit Amsterdam from around the world to learn about policies to bring home as 

politicians, technical professionals, and advocates. It is important to record who the hosts are, what they 

do with the visitors, and how the hosts create learning environments. I want to test the experiential 

learning theory against the policy learning experiences. Potential recommendations could help the hosts 

work more effectively.  

 

Interviewees were provided a consent letter for their records, attached as Appendix 2. The letter outlines 

the purpose of the research, the types of questions that would be asked, the potential for harm to 

respondents, and the use of the audio recording for academic research purposes for this project and 

potentially others at the University of Amsterdam. People could choose to decline to answer any question, 

stop the interview at any time or decide during the interview that they did not want their interview used in 

my project. At the beginning of the interview I asked the interviewee if he or she had any questions about 

the consent letter and if he or she felt comfortable proceeding with the interview. 

 

Because of the small number of hosts (around a dozen) in the Amsterdam area, it is difficult to keep 

responses anonymous. If the interviewee preferred, I removed some information from my notes and used 

it as background knowledge without attribution or quoting.  

 

The interviews may have resulted in feelings of defensiveness or suspicion because not all hosts cooperate 

with each other. Some hosts may not want to share the details of the learning situations they create out of 

concern that others will copy their methods. Some negative consequences for interviewees could include 

damaged relationships with other hosts. To decrease the likelihood that my publications will harm people 

that have put their trust in me, I speak of my interviewees and their concerns with respect. I have also sent 

a draft of this report for hosts to review and correct any gaps in my understanding of what was discussed 

during our interviews. 

 

3.4 Reflection 
 

My project did not reach all hosts in Amsterdam. One was not available for an interview and the other did 

not respond to a request for an interview. From them I could have learned more about a private sector 

actor’s hosting activities and the public sector’s view on the governance and responsibility of hosting. 

 

It is possible that some people I interviewed held back some information or responded in ways they 

thought I wanted to hear. This would result in this project relying on incomplete or inaccurate 

information. 
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As a project about learning, my research presents a partial picture from the perspective of the hosts or 

teachers and it omits the voices of visitors or learners. The information from the hosts is important 

because it adds to the policy transfer research literature, which more often focuses on the visitors than the 

hosts. A continuation of this project could include parallel interviews with visitors and an evaluation of 

the learning activities and experiences with the hosts. 

4. The Amsterdam case 
 

For many policymakers, cycling policy is important because it provides healthy living in cities and 

Amsterdam is a role model from which other cities can learn (Oldenziel and de la Bruheze, 2016a).  

Amsterdam has high bicycle participation, multiple policies that support cycling, a variety of 

infrastructure that makes cycling an easy choice and a culture of cycling for everyday people. 

 

Amsterdam’s rate of bicycle usage is amongst the highest in Europe; it is a friendly rival of Copenhagen’s 

for the title of the world’s bicycle city. More than half of journeys in Amsterdam’s city centre (within the 

A10 ring road) are by bicycle whereas in the historic city centre (a smaller central area of the city centre 

that includes the rings of canals), 60% of trips are made by bicycle (City of Amsterdam, 2014, FAQ 

Cycling). Figure 5 shows the relative location of the A10 ring road and central canals. An estimated 63% of 

Amsterdam residents or about 800,000 people use their bicycle on a daily basis (City of Amsterdam, n.d., 

Cycling facts and figures). These numbers are the result of intentional policies spanning back more than 

forty years.   

 

 
Figure 5. Amsterdam's urban structure: the inner canals and the A10 ring road 
 (City of Amsterdam, n.d. Plusnetten infrastructuur. Concept voor inspraak) 

 

A multi-layered policy foundation guides urban transportation and development decisions in Amsterdam. 

Each one provides support toward cycling. The instrument most specific to cycling is the Meerjarenplan 

Fiets [Multi-Year Bicycle Plan], in which The City sets its bicycle policy priorities in a five-year project 

plan. The latest draft of this plan, for the 2017-2022 timeframe and receiving public input from 11 April to 

31 May 2017, builds on The City’s MobiliteitsAanpak [Mobility Approach Amsterdam] (2013), which is a 

long-range transportation policy toward the year 2030; its Mobility Implementation Plan (2015), its 

Framework for Bicycle Parking (2015) and broader municipal policies such as its Agenda for 
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Sustainability, its City in Balance Program, its Direction 2025 Plan, and its Vision for Public Space (2016 

draft) (The City of Amsterdam, 2017, Inspraak).  

The Mobility Approach Amsterdam aims to facilitate bicycle travel and add bicycle storage space as well 

as enforcement at busy bicycle parking locations (City of Amsterdam, n.d. MobiliteitsAanpak 

Amsterdam). It also sets out an interactive map of priority routes known as ‘Plus nets’ for different 

transportation modes including walking, cycling, driving and public transit (City of Amsterdam, n.d. 

MobiliteitsAanpak Amsterdam).  Figure 6 indicates the priority routes for all modes while Figure 7 

demonstrates the priority routes for cycling. 

 

Figure 6. Priority routes for all modes in Amsterdam (2013 information) (City of Amsterdam, n.d. 
MobiliteitsAanpak Amsterdam) 
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Figure 7. Priority routes for cycling in Amsterdam (2013 information) (City of Amsterdam, n.d. MobiliteitsAanpak 
Amsterdam) 

Within the ‘Plus nets’ system of priority routes specific to each travel mode, no more than two modes may 

take priority on any street and designs must be context-specific to their location (van der Horst, 2014). 

This means that on some streets certain modes will not receive enabling infrastructure. On some streets, 

for example, bicycle riders’ comfort will be a priority, while on others, another mode such as public transit 

or walking will take priority. Recent cases pertaining to the emerging interest in the needs of pedestrians 

has already resulted in the trial closures of some city squares and streets in the city centre to bicycle riding 

and bicycle parking (City of Amsterdam, n.d. Werk mee aan een fietsvrij Rembrandtplein). 

The draft Multi-Year Bicycle Plan 2017-2022 includes 53 proposed measures aiming for comfortable 

bicycle trips, easy bicycle parking and changed cycling behavior. It is scheduled to be adopted by the City 

Council on 28 September 2017 (City of Amsterdam, 2017, Inspraak).  

In my personal view, cycling in Amsterdam is comfortable for many people because it includes a variety of 

infrastructure. In addition to the separate bicycle lane or cycle track alongside a roadway, recognizable as 

Dutch for its red surface (Figure 8) and typically used on streets with speed limits higher than 50 km/h, 

Amsterdam also applies a 30 km/h speed limit and installs traffic calming such as speed humps on 

residential roads and roads with mixed traffic (van der Horst, 2014). In parks, Amsterdam offers bicycle 

pathways that are sometimes shared with pedestrians.  
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Figure 8. A cycle track in Amsterdam 

In addition to supportive infrastructure for travelling, bicycle riders in Amsterdam find high-quantity 

bicycle parking at train and metro stations (Figure 9), a low-cost bike-share system for holders of the 

national transportation tap-payment card, and the option to take a bicycle on local, free ferries, on the 

metro at no additional charge, and on national trains at a small additional charge. 

 

     
Figure 9. Bicycle parking at Amsterdam Sloterdijk train station 
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Lastly, people that ride bicycles in Amsterdam look like a cross-section of everyday people and don’t use 

special clothing or shoes, sport bicycles, or helmets (Figures 10 and 11). They ride upright bicycles 

equipped with rear racks and sometimes rear panniers or sidebags and child seats. People transport 

handbags, briefcases, groceries, crutches, crates of beer, children, a friend, and anything else a person 

might need to transport in a city. It is legal to carry passengers on the rear rack or in child seats. 

 

     
Figure 10. Family on a bicycle 

 

    
Figure 11. Carrying a passenger with a box 
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5. The hosting landscape  

 

In Amsterdam the hosting landscape is made up of institutions and actors. The institutions are primarily 

based in Amsterdam and have different interests in policies that involve cycling. The individual actors are 

members of institutions, founders of private-sector companies or work as volunteers. While they 

primarily work alone, individuals serve as resources to each other from time to time. Individuals have a 

variety of motivations, interests, backgrounds, nationalities and education.  

 

The institutions involved in the bicycle policy hosting scene in Amsterdam can be divided into four 

categories: institutions formally involved in governance, non-profit institutions, the private sector, and 

individual volunteers. Table 2 provides an overview of the institutions, actors and ways that they serve as 

resources to each other. The next sections offer detail about each institution and the individuals involved. 
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Table 2. Amsterdam bicycle policy institutions and actors as resources to each other 
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5.1 Institutions involved in governance 
 

The institutions formally involved in governance are the Transportation Region of Amsterdam, the City of 

Amsterdam, and a private-public partnership known as the Dutch Cycling Embassy.  The first two are part 

of the local public sector while the third is based in Delft, another Dutch city, and has a national role. 

 

5.1.1 The Transportation Region of Amsterdam 

 

The Transportation Region of Amsterdam (The Region) is a public agency comprised of 15 municipalities 

in which 1.3 million people live (Valenta, 2016). Amsterdam is the largest municipality in the region. The 

Region is responsible for creating a strategic mobility plan and funding transportation infrastructure 

including public transit (Valenta, 2016). It places emphasis on connecting bicycle bike trips with train 

trips since half of train users arrive at the train station by bicycle (Valenta, 2016). Guided by its Regional 

Traffic and Transport Plan as well its Regional Bicycle Network Plan, The Region sets bicycle policy 

priorities and provides funding to the municipalities to act on the priorities by implementing projects 

(Vervoerregio Amsterdam, n.d.; Sargentini, 2017). One of the Region’s tasks is to persuade or motivate 

municipal public servants and politicians to take action; as a result, The Region works closely with The 

City (Sargentini, 2017). The Region has four staff dedicated to bicycle planning and an annual budget of 

almost €20 million (Sargentini, 2017).  

Planners at The Region receive some requests from visiting delegations and will meet with them on 

occasion, but this task is considered outside the scope of their job descriptions (Sargentini, 2017).  

This project interviewed Martijn Sargentini, Program Manager for the Bicycle Investment Agenda at 

Region. He is responsible for a regional program of bicycle planning including the bicycle network and 

bicycle parking garages at transport nodes such as bus and subway hubs. Sargentini is involved in studies 

and new techniques to monitor the numbers of cycling trips. He has a university degree in urban planning 

from the University of Amsterdam and has worked at The Region since he graduated fourteen years ago. 

Sargentini is Dutch. 

5.1.2 The City of Amsterdam 

 

The City of Amsterdam (The City) is the public agency responsible for the largest municipality in the 

Amsterdam area. It serves 814,000 people (Amsterdam University of Applied Sciences, 2015) and 

manages its own transportation projects and programs, particularly those related to bicycle routes and 

bicycle parking at locations other than train stations. The City demonstrates awareness that it’s a policy 

leader by offering several pages of English-language material about urban cycling policy, including its 

principal policy documents, on its website. One example of policy-teaching material is detailled 

policymaking suggestions on understanding people’s barriers to cycling, identifying and improving a 

bicycle route network, and providing sufficient bicycle parking (City of Amsterdam, n.d., Tips to become a 

successful bicycle city). Another example is a page about bicycle network design principles (City of 

Amsterdam, n.d. Quality requirements for the main bicycle network).   

However, direct peer-to-peer contact or meeting with policy learning visitors appears outside the realm of 

possibilities. Although its website states, “Amsterdam is a true bicycle city; but this wasn’t achieved 

overnight […] if you would like to learn from Amsterdam and discover what works, please get in touch” 

(City of Amsterdam, n.d., Cycling Amsterdam), The City directs the reader to other organizations such as 

CycleSpace, the DCE and Fietsersbond. The City requests that specific questions be sent to a general email 

address at the Department of Traffic, Transport and Infrastructure at The City (City of Amsterdam, n.d., 

Contact for cycling-related questions). 

 

Emailed requests for an interview with a senior bicycle planner at The City did not receive responses. 
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5.1.3 The Dutch Cycling Embassy 

 

On the national scale, a self-made governance actor for bicycle policy is the Dutch Cycling Embassy (the 

DCE), a private-public partnership created in 2011 to share Dutch knowledge about policy and design for 

cycling.  The DCE arranges study tours and workshops for visiting delegations to Amsterdam and to other 

Dutch cities and towns. It is made up of a group of Dutch consultants, academics and public servants 

offering to educate and advise people from other countries about bicycle “research, planning, policy-

making, product development, manufacturing, construction or building” (DCE, n.d., The world’s cycling 

experts). The DCE offers guided bicycle study tours in the Netherlands, interactive presentations and 

lectures by Dutch experts that travel to a client’s location in another country, and keynote speeches and 

information booths at seminars and conferences worldwide (Pleune, 2016). The DCE offers three 

categories of client involvement: experience; which includes riding a bicycle in The Netherlands; think, 

which involves Dutch experts travelling to another country to give a workshop; and act, which occurs 

when a client changes a situation (Douma, 2017). 

 

A leaflet distributed in April 2017 describes one of the DCE’s tasks as “sharing Dutch knowledge and 

expertise and having people experience Dutch cycling” (DCE, n.d., leaflet). In a video called “Dutch 

Cycling Experience” posted at its website, the DCE offers the services of Dutch experts based in The 

Netherlands which will allow the visitor to “experience cycling, think about possible solutions and help 

you act on your cycling ambitions” (Pleune, 2016). The video shows people of various ages riding different 

kinds of bikes in Dutch cities. The DCE offers tailored programs of guided bicycle city study tours of one 

day or more to visiting groups to see and experience different types of Dutch infrastructure and facilities, 

receive a presentation giving an overview of Dutch bike culture, and take part in a discussion (DCE, n.d., 

Experience: cycling is for everyone).  

 

This project interviewed Edward Douma and Alexander Kado at the same time in the boardrooms of the 

DCE in Delft. Douma has university degrees in business administration and international management. 

He has worked at the DCE as a project coordinator for eight months. Douma’s main role is to connect 

incoming requests with the DCE’s member network. In addition to this, he sees his role as one of business 

development and “professionalizing” the operation. Kado has university degrees in mechanical 

engineering and transportation planning. He is American and living in the Netherlands temporarily to 

gain work experience in bicycle planning. Kado has been working as an intern at DCE for about four 

months.   

 

After more than doubling in size since January 2016, the DCE has more than 50 members from the 

private and public sector (Douma, 2017).  The DCE is interested in involving public-sector actors, 

knowledge institutes and NGOs more closely (Douma, 2017). The organization has four staff, half of which 

work full time and half of which work 80% time.  Members that prepare and lead bicycle study tours in 

The Netherlands receive a small fee from the DCE (Douma, 2017). 

 

Amsterdam-based members of the DCE include The City, CycleSpace, and Amsterdam Cycle Chic 

(Douma, 2017). All three are connected to bicycle policy hosting in Amsterdam. 

 

5.2 Non-profit institutions 
 

The non-profit institutions involved in hosting include the Fietsersbond [Dutch Cyclists’ Union] and the 

University of Amsterdam. 
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5.2.1 Fietsersbond (The Dutch Cyclists’ Union) 

 

The Fietsersbond, or Dutch Cyclists’ Union, campaigns nationally for better cycling conditions. It has 

more than 35,000 members and more 150 local branches. Areas of focus include cycling routes, bicycle 

parking, bicycle theft and bicycle traffic safety (Fietsersbond, n.d., English info). 

 

The Amsterdam branch of the Fietsersbond has local advising and lobbying roles and considers them to 

be a focus (de Lange, 2017). It’s the largest local branch, with more than 4,000 members, and its activities 

include advising municipal government traffic committees, researching unsafe intersections and 

producing a magazine (Fietsersbond Amsterdam, n.d. About the Cyclists’ Union of Amsterdam).  Its focus 

is campaigning and consulting for cycling facilities and policy. The branch also offers guided bicycle study 

tours by experienced Amsterdam bicycle planners for professionals and students to learn firsthand about 

bicycle-related policy and design (Fietsersbond Amsterdam, n.d. Bicycle Excursions for Professionals.) 

However, Fietsersbond doesn’t do a lot of promotion for learning visits yet because it is not their main 

area of focus (de Lange).  

 

The Amsterdam Fietsersbond had two paid bicycle policy and infrastructure specialists on staff until early 

2016. The first position was created in 1982 and the second in 1985. Both were funded by a subsidy from 

The City. The Amsterdam Fietsersbond continues to be circulated on municipal traffic drawings showing 

proposed changes and comments on them by email. Volunteers now review the drawings. 

 

This project interviewed Marjolein de Lange and Gerrit Faber, individuals that were employed at the 

Amsterdam Fietsersbond as policy and infrastructure specialists until last year and remain active with the 

organization as volunteers. De Lange worked there from 2001 to 2010 (De Lange, 2017) and Faber from 

2011 to 2016 (Faber, 2017). The subsidy for their employment was for advising on infrastructure and 

policy. It did not include study tours in Amsterdam but staff would still lead tours from time to time, 

always free of charge (Faber, 2017).  While giving study tours, Faber met with university students from 

Canada, policymakers from Singapore, and television journalists from Scotland (Faber, 2017). 

 

De Lange is a private sector mobility specialist in cycling, walking and road safety as the founder of ML 
Advies, a small company. She practices locally and (inter)nationally. Faber has worked on urban cycling 
mobility contracts of less than a year since being laid off and is looking for related work (2017).  
 

5.2.2 The University of Amsterdam  

 

The University of Amsterdam plays an educating and advising role in urban bicycle policy locally and 

internationally. Professors of urban planning there integrate bicycle transportation into the courses they 

teach, the topics they research and the academic works they publish. In the Urban Planning Master’s 

program, students may choose bicycle transportation topics for their thesis projects while Urban Studies 

Master’s students may receive course credits for carrying out research to assist with ongoing academic 

projects about bicycle transportation.  

 

One professor at The University of Amsterdam is particularly known for his energy, interest and expertise 

in urban cycling. Marco te Brömmelstroet works as an Associate Professor of Urban Planning in the 

Department of Human Geography, Planning and International Development. In 2015 he spearheaded the 

creation of the Urban Cycling Institute, a research group he leads at the University of Amsterdam. Te 

Brömmelstroet is also the director of the Planning the Cycling City summer school, a three-week 

graduate-level 6-ECTS full-time graduate-level course offered at The University of Amsterdam from mid-

June to early July. It was initiated in 2015. The course invites students to “examine the impacts of history, 

policy, infrastructure, planning, and culture within the context of urban cycling in the Netherlands” 

(University of Amsterdam Graduate School of Social Sciences, n.d. Planning the Cycling City) and asks 
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students to learn by reading, listening, observing, riding, doing, reflecting and discussing together 

(University of Amsterdam, 2016. Planning the Cycling City Summer 2016 Course Manual & Field Notes) 

  

Te Brömmelstroet is active outside the academic world on social media, tweeting as Cycling Professor 

under the handle @fietsprofessor to share the latest research on cycling and images of everyday cycling in 

Amsterdam. Te Brömmelstroet has 13,000 followers on Twitter, where he uses the Urban Cycling 

Institute logo as his profile photo and provides a web link to the institute in his profile description 

(Cycling Professor @ fietsprofessor Twitter profile). Additionally, te Brömmelstroet serves on the board of 

CycleSpace and regularly gives talks about cycling to general audiences at public events in Amsterdam. 

 

This project did not interview te Brömmelstroet because he does not host delegations and because was an 

informal research advisor for this project. 

 

From time to time the Urban Cycling Institute receives requests from prospective delegations. Te 

Brömmelstroet sends those requests to Meredith Glaser, with whom he has a close working relationship 

as collaborator in delivering the Planning the Cycling City School and, since early 2017, Ph.D. supervisor. 

 

This project interviews Meredith Glaser. She has a multifaceted role as Program Director and teacher at 

the Planning the Cycling City School, a Ph.D. student at The University of Amsterdam and private-sector 

practitioner in the urban mobility and strategy field.  Her Ph.D. research is in urban planning and focuses 

on the learning aspects of urban cycling policy transfer activities.  

 

5.3 Private sector  
 

Private sector involvement in bicycle policy hosting in Amsterdam comes primarily in the form of one-

person consulting companies including Sustainable Amsterdam, MAG Planning Company, Velo Mondial, 

and ML Advies. The notable exception is a small group known as CycleSpace. Another private actor is Pete 

Jordan, the author of a book on the history of cycling in Amsterdam. 

 

5.3.1 CycleSpace 

 

In response to the volume of demand from visiting delegations wanting to learn about bicycle policy, 

practices and infrastructure The City and Transportation Region of Amsterdam decided to contract out 

this task and issued a Request for Proposals in 2016 (Stallinga, 2017).  As a result, The City hired 

CycleSpace. One host mentions that the call for proposals required that twenty delegations be served at 

The City’s request. In 2017 the contract was extended for another two years (Stallinga, 2017).  CycleSpace 

was hired by The City as a company but also has a non-profit side to its business activities (Stallinga, 

2017). 

 

A higher number of delegations was expected during the first half of 2016 because The Netherlands had 

the rotating European Union presidency (Dinca, 2017; Stallinga, 2017). For this reason, the hosting of 

delegations was a priority at that time. In 2017 the hosting of delegations is less of a focus area (Stallinga, 

2017). CycleSpace continues to host visiting delegations on bicycle study tours and requests that 

interested people inquire by email (CycleSpace, n.d. Delegations).  CycleSpace will also host Velo-City 

conference delegates on 14 June 2017 for a day of bicycle study tours in Amsterdam (CycleSpace, n.d. 

Velo-City break out session; De Lange, 2017; Dinca, 2017, Faber, 2017; Stallinga, 2017).  To support this 

programming, CycleSpace is recruiting volunteers to work as Amsterdam cycling ambassadors or as 

facility and production assistants (CycleSpace, n.d. Velo-City; Stallinga, 2017).  

 

CycleSpace describes itself as an “innovation agency” (CycleSpace, n.d., Innovation agency) and positions 

itself as an urban policy ambassador: the video that plays upon landing at its website includes the text, 

“Amsterdam can extend its leadership in cycling innovation to benefit cities and citizens worldwide. This 
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is what we do” (CycleSpace, n.d.  Video).  CycleSpace is a group of seven creative entrepreneurs from The 

Netherlands, Canada and Australia with backgrounds in architecture, art, community development, 

innovation, psychology, and urban planning (CycleSpace, n.d. Meet our team).  Cornelia Dinca is the 

Delegations Lead (CycleSpace, n.d. Cornelia Dinca; Dinca, 2017; Stallinga, 2017). 

 

This project interviewed Roos Stallinga, one of the founders of CycleSpace. She is a “curator of content, 

programming and events” with expertise in art, design and psychology (CycleSpace, n.d. Roos Stallinga).  

Stallinga has university degrees in psychology and art therapy. She is Dutch and lived in New York City 

from 2002 to 2005 while attending graduate school in art therapy (Stallinga, 2017). Following up on a 

book she published about cycling in New York City in 2009 called Ride with me NYC, Stallinga is now 

working on an Amsterdam version (Stallinga, 2017). 

 

5.3.2 Sustainable Amsterdam  

 

Sustainable Amsterdam was established in 2013 and aims to “showcase the approaches and initiatives 

that make Amsterdam sustainable and inspire their adoption elsewhere” by offering services such as study 

tours, multi-day study programs, presentations and consulting (Sustainable Amsterdam, n.d. What we 

do).  In 2016 Sustainable Amsterdam organized 36 study tours and presentations on various urban topics 

to more than 400 people in private, public and academic delegations from over 20 countries (Sustainable 

Amsterdam, n.d. 2016 Sustainable Amsterdam Year in Review). Most of the tours were by bicycle. Mixed-

use human-scaled urban development and mobility topics featured among others such as water 

management, ecosystem services, housing and the repurposing of industrial buildings and land. 
 

The founder and owner of Sustainable Amsterdam is Cornelia Dinca. Dinca was part of CycleSpace during 

its first year and led study tour delegations. She now has a contract with CycleSpace to continue that 

function and “helps public- and private-sector delegations understand how to bring people and bicycle-

friendly development to their cities” (CycleSpace, n.d. Cornelia Dinca). Dinca also works with Amsterdam 

Smart City, an initiative promoting the use of digital connectivity and creative collaborations. 

 

Dinca has university degrees in chemical engineering and urban planning.  

 

5.3.3 MAG Planning Company  

 

MAG Planning offers services in the areas of mobility study tours, educational training and research 

(MAG Planning Company, n.d. Work). The owner and founder of the company is Meredith Glaser, an 

American that has lived in The Netherlands for five years. Through MAG Planning, Glaser has hosted 

bicycle study tour delegations of American municipal officials that visit Amsterdam on trips organized by 

People for Bikes in addition to other European and American delegations. Glaser has worked on projects 

related to urban cycling with the urban design firm Copenhagenize Design Co. and blogs for Amsterdam 

Cycle Chic, a cycling street style photography blog, which is a member of DCE. 

 

Glaser has university degrees in urban planning and public health. She is currently pursuing a Ph.D. in 

urban planning. Further details about Glaser were presented in the University of Amsterdam section. 

 

5.3.4 Velo Mondial   

 

Velo Mondial offers the skills of Pascal van den Noort, its Executive Director, to enable “learning about 

Amsterdam and cycling” (Velo Mondial, 2015). Van den Noort has been working on organizing 

conferences and multi-member European policy projects involving cycling since 1998 (van den Noort, 

2017). Typically his role is that of dissemination coordinator, in which he is responsible for compiling and 

publishing project information provided by project members. Van den Noort’s background is in 

(re)creating organizations, conferences and events: early in his career he reorganized a nearly bankrupt 
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housing organization for people with disabilities, created the Dutch AIDS foundation, set up GNP+, a 

global association of people living with HIV/AIDS; organized the sponsoring of the 1998 Gay Games in 

Amsterdam and organized the Velo Mondial 2000 and 2006 global cycling conferences (van den Noort, 

2017). 

 

Van den Noort has an applied sciences degree in economics and has lived in Amsterdam for more than 

thirty five years.  He aims to “make cycling glamourous” and “make things happen that can’t happen” (van 

den Noort, 2017) 

 

5.3.5 Amsterdamize  

 

Amsterdamize, founded in 2008 by Mark van Woudenberg, promotes the creation of liveable cities 

through sustainable urban mobility supported by urban design and mobility policies. Van Woudenberg 

has education in history and film in addition to work experience in creative marketing. The Amsterdamize 

website describes him as “an independent bicycle ambassador, urban mobility consultant and marketing 

strategist” (Amped Concepts, n.d. Amsterdamize). Amsterdamize is one project of a business development 

company called Amped Concepts.  

 

Van Woudenberg was not available for an interview. 

 

5.3.6 ML Advies  

 

ML Advies offers Amsterdam study tours about cycling and road safety (ML Advies, 2017. Learning). The 

study tours include expert speakers, technical tours for transportation professionals, and first-hand 

experience of cycling in the city. The company was established in 2010 by its founder and owner Marjolein 

de Lange (ML Advies, 2017. About me).  

 

De Lange worked as a math and physics teacher in post-secondary and secondary schools for ten years 

until the late 1990s (de Lange, 2017). She also developed educational material (ML Advies, 2017. 

Learning). De Lange is a volunteer at Fietsersbond, where she worked for fifteen years until her position 

lost its funding in 2010 (de Lange, 2017). 

 

5.3.7 Pete Jordan 

 

Pete Jordan is an American author fascinated with the urban history of Amsterdam and how its present-

day cycling environment came to be.   In 2002 he arrived in Amsterdam and decided to stay after three 

days of seeing the large number of people on bicycles. Jordan came to the University of Amsterdam to 

study bicycle transportation in an urban planning program but was discouraged to find little organized 

knowledge about it: “I asked every single professor in the planning department how it got to be this way, 

and each one […] was saying, ‘Cycling, who cares about cycling?’ […] I had so many questions and there 

was nobody to answer them for me” (Jordan, 2017).  Self-motivated to learn more, Jordan set out to find 

the answers himself by researching Amsterdam’s history in the municipal archives. The result was a book, 

In the City of Bikes: The Story of the Amsterdam Cyclist, published in 2013.  

 

Having started as a policy learning newcomer to Amsterdam, Jordan has unwittingly become a policy 

learning host and teacher for visitors that have unanswered questions. He started giving informal bicycle 

study tours ten years ago; first to friends from the United States that couldn’t find a local guide, then to 

regularly returning groups of American undergraduate students from Northeastern University, Portland 

State University and the University of Oregon (Jordan, 2017). Jordan thought his book would put an end 

to the tours since people could read the information for themselves, but the opposite happened (Jordan, 

2017). 
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While the website for Jordan’s book about Amsterdam has information about Jordan, his Amsterdam 

book, and a prior memoir written in the United States, it does not mention bicycle study tours (City of 

Bikes: Pete Jordan, n.d.). Jordan does not have a website for his tours and does not advertise them. 

 

Jordan is active as a volunteer at Fietsersbond, where he writes a column for the group’s magazine. 

 

5.4 Volunteers 
 

As mentioned previously, some actors involved with Amsterdam organizations now or in the past are also 

volunteers in activities that influence bicycle policy hosting. Marjolein de Lange, a former Fietsersbond 

employee, continues to be active with Fietsersbond by reviewing drawings of proposed roadway changes 

to prepare comments for the Amsterdam traffic committee. Jordan writes for the Fietsersbond magazine. 

 

Another volunteer is Myriam Corzilius, a social activist and community organizer interested in healthier, 

fairer cities. Corzilius has a teaching background and has had teaching roles in film and theatre as well as 

with refugees, newcomers, adults, teenagers and children (Corzilius, 2017). As a volunteer she has taught 

newcomers to ride bicycles for the last two years. In her capacity as organizer, Corzilius organizes parades 

and events for environmental and social justice causes as well as events such as discussion panels to 

exchange knowledge or draw awareness (Corzilius, 2017). She volunteered at Fietsersbond for three years 

on a campaign to ban mopeds in bike lanes. Corzilius enjoys interacting with new people and building a 

social network as well as connecting people to each other.   

 

In 2014, Corzilius created the Amsterdamfietsmuseum [Amsterdam Bicycle Museum], which features 

unique bicycles borrowed from Amsterdammers (Amsterdamfietsmuseum, n.d.). She also started giving 

bike tours in Amsterdam. Corzilius is typically contacted by potential visitors on LinkedIn. She connects 

visitors to local experts and gives study tours on a volunteer basis out of pride in Amsterdam and The 

Netherlands as cycling places. 

 

5.5 The people that act as hosts 
 

Amsterdam hosts range in age from the mid-twenties to over sixty. About half are younger than forty. 

Women are represented in all age categories. The gender divide is about even: five of the hosts are women 

and four are men. All are white, which does not reflect the diversity of Amsterdam. It may reflect class or 

socioeconomic characteristics of the urban policy field in Amsterdam or The Netherlands. A third of hosts 

are a nationality other than Dutch: two are American and one is Canadian and Romanian.  The younger 

hosts and women are more likely to be a nationality other than Dutch. The personal characteristics of 

Amsterdam hosts are shown in Table 3. 
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Table 3. The gender, age, nationality, education and activity sector of Amsterdam bicycle policy hosts 

Name of 
host 

Gender Age Nationality Education Public 
sector/ 
non-profit 

Private 
sector 

Volunteer 

Corzilius F 40-59 Dutch Film, theatre   X 
de Lange F 40-59 Dutch Math, physics X X X 
Dinca F 25-39 

 
Canadian, 
Romanian 

Engineering, 
urban planning 

X 
 

X  

Faber M 40-59 Dutch Architecture, 
social housing 
and urbanism  

X 
(until 
2016) 

 X  
(from 
2017) 

Glaser F 25-39 American Public health, 
urban planning 

X X  

Jordan M 40-59 American Urban planning  X  

Sargentini M 25-39 Dutch Urban planning X   
Stallinga F 25-39 Dutch Art therapy, 

psychology 
   

van den 
Noort 

M 60+ Dutch Economics  X  

 

5.5.1 The motivation and interests of Amsterdam hosts 

 

The majority of Amsterdam hosts are interested in cycling not for its own sake, but for the way it can 

improve urban quality of life and lead to sustainability.  They match McCann’s (2013) description of self-

motivated urban policy teachers on a global stage with an interest in leading. The hosts could be 

considered policy boosters, which are political actors involved in exporting local urban policy, as well as a 

resource required for an extrospective or outward-facing city looking to share its policy knowledge with 

visitors from other cities (McCann, 2013). Most hosts describe enjoying sharing what they have learned 

about cycling in Amsterdam, interacting with people, storytelling, and inspiring others. 

 

Two of the hosts present a contrast in their interests regarding their roles as Amsterdam experts in urban 

cycling. Jordan, on the one hand, is keenly interested in urban cycling itself whereas Stallinga, on the 

other, considers herself an expert in experiencing the city from a bicycle. The two present a spectrum of 

interest from a highly rational one to a highly affective one. The remainder of the hosts could be placed 

somewhere between the two extremes. One of the hosts in the middle of the spectrum is van den Noort, 

who became involved in cycling mid-career thanks to his reputation as an efficient conference manager. 

When he was first invited to organize an international cycling conference his thoughts were mixed. As he 

explains, “I never wanted to do anything in transport, I thought that was the most boring part of the 

world” (Van den Noort, 2017). His path into the cycling world was different from that of hosts with urban 

planning backgrounds. 

 

Some hosts are involved in broader volunteer efforts such as bicycle advocacy at the municipal level or 

social and environmental justice topics. 

 

5.5.2 The roles of hosts from countries outside The Netherlands 

 

Being from another country can be helpful in learning situations because it gives the host a perspective 

similar to that of the international visitor that’s coming to learn (Dinca 2017b, Glaser). For example, 

because Dinca grew up in Canada and learned to drive a car before she learned to ride a bicycle, she can 

relate to visitors feeling anxious about riding a bicycle in Amsterdam (Dinca, 2017).  When he meets with 
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American or British visitors, Jordan can refute the still-dominant vehicular cycling arguments he 

remembers from the 1990s in the United States by taking his visitors to observe junctions with many 

bicycle riders cycling in context-specific infrastructure such as separated bike lanes (Jordan, 2017). 

 

Two of the foreign-born hosts have looked into Amsterdam’s past while writing research projects and now 

share it, not just with foreigners but with Dutch people that were not familiar with the city’s history. Dinca 

wrote an Urban Planning Master’s thesis at the University of Amsterdam, in which she carried out an 

analysis of the use of street space in Amsterdam over the last century using historical photographs (Dinca, 

2017). Jordan describes that as he researched the history of Amsterdam’s urban policy decisions, Dutch 

people would respond, “Wow, it’s taken a foreigner to explain our own culture to ourselves. It was too 

normal, too everyday for us to see anything special about it” (Jordan, 2017). 

 

All three of the hosts born outside The Netherlands choose to live and work in Amsterdam for the way 

everyday cycling gives them high quality of life. Two of them feel gratified by sharing the adopted home 

city they love with others that leave inspired. One is glad to support other planners’ efforts to build cycling 

cities.  

 

5.5.3 The roles of Dutch hosts  

 

While some of the Dutch hosts are employed as urban bicycle policy experts, others are locally-focused 

bicycle advocates interested in influencing urban policy, site development and infrastructure decisions in 

Amsterdam primarily through Fietsersbond as volunteers.  The majority of the Dutch hosts are 

responsible for introspective or inward-facing initiatives to benefit Amsterdammers and their outward-

facing roles as ambassadors of Amsterdam and Dutch cycling practice come about through personal 

preference.  The hosts are proud ambassadors of Amsterdam and The Netherlands as cycling places and 

progressive places with high quality of life. They believe that other cities can attain what Amsterdam has 

and that Amsterdam can “really achieve something with cycling in this city” (Sargentini, 2017). 

 

The Dutch hosts are aware of and appreciate the high quality of life in their country and feel that many 

Dutch people take it for granted. Everyday cycling is part of the package of Dutch high quality of life. Most 

Dutch hosts have a curiosity about and awareness of what life is like in different cities and countries 

around the world, including the different cultural values attached to cycling. Two hosts mentioned that in 

some other countries cycling is for people of fewer economic means whereas in The Netherlands it’s for 

everyone. Some are driven by a social justice motivation: “I think it’s only fair that everybody has the 

opportunity to have a decent life” (van den Noort, 2017). 

6. The organization of learning activities  
 

Before hosts meet with visitors, they carry out preparation activities. While interacting with visitors, they 

perform learning activities. Lastly, after visitors depart, hosts complete follow-up activities.  

 

6.1 Who are the visitors? 

 

The Amsterdam hosts’ visitors are students, public sector professionals, private sector professionals, 

activists and journalists.  Table 4 provides an overview. The students are mostly university students of 

engineering, urban planning, transportation, geography, health, economics, and sustainability; some are 

secondary school students. The public sector visitors are involved in transportation as urban planners, 

engineers, policymakers and politicians. Private sector visitors include members of consulting firms in 

transportation, urban planning and architecture as well as a company that sells outdoor sporting goods.  
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Table 4. Amsterdam visitors by type, interests and origin 

 Type of visitors Visitor interests Visitor origin 

Corzilius Activists, students Urban planning, 
infrastructure, racing 

Finland, Italy, Sweden, 
Norway, Spain, United 
States 

De Lange 

University students Civil engineering, 
sustainability, sustainable 
transportation, health, 
economics, politics 

United Kingdom, 
United States 

Civil servants, politicians, road 
safety authorities, advocates 

Urban planning, mobility, 
health 

Africa, Australia, 
Europe, Japan, Korea, 
South America, United 
States 

Outdoor sporting goods 
company 

Product development Europe 

Dinca 

Public-sector engineers, 
planners, policymakers.  
Private sector consultants.  
Students (post-secondary) 

Engineering, urban 
planning, geography 

Denmark, Germany, 
Norway, Spain, 
Sweden; developing 
countries 

Secondary school students International citizenship Poland, Sweden, 
Thailand 

Post-secondary students Sustainability United States 

Faber Students, policymakers, 
journalists 

Urban planning, bicycle 
policy, infrastructure 

Canada, Singapore, 
South Korea 

Glaser Architects, policymakers, 
politicians, university students 

Urban planning, 
transportation 

Austria, Germany, 
Italy, Lithuania, 
Romania, Sweden, 
United States 

Jordan Architects, urban designers, 
urban planners, students, 
politicians, policymakers, 
journalists, advocates (“bike 
fanatics”) 

Urban planning, safety France, South Africa, 
United Kingdom, 
United States 

Stallinga Advocates, policy makers, 
university students, urban 
planners 

Urban planning, bicycle 
culture, psychology 

Denmark, Japan, The 
Netherlands, United 
States 

Van den 
Noort 

Municipal officials, politicians Transportation United States 

 

Some groups contact the host directly while others work with organizations that arrange study tours or 

study abroad programs.  One host is usually contacted directly by a person planning a visit alone or as 

part of a group. Another host, in contrast, is sometimes contacted by another organization with a request 

for a study tour for visitors. For example, the Institute for Housing and Urban Development Studies in 

Rotterdam recently asked the host to create a one-day program about mobility for a group of sixteen 

professionals from eight countries. The group was participating in a three-week professional development 

course.   

 

On a national scale, the DCE receives visitor requests from more than 70 countries. It has received 

requests from China, South America, the United States and Canada (Douma 2017). Delegations of 

consultants have visited from Sweden and parliamentarians have visited from Japan. After receiving a 

request for a study visit by email from the Dutch embassy, a company, organization or municipality, the 

DCE arranges a call with the potential visitor by Skype or phone. The DCE aims to understand the needs, 

focus, interests and budget of the visitor. The potential visitor can review the Dutch experts that act as 
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hosts by visiting the DCE website and can request particular individuals to host them. Most delegations 

want to go to Amsterdam but the DCE tries to influence the visitor to visit a city or town that more closely 

matches the visitor’s needs and interests because Amsterdam may not a relevant example for a smaller 

city. The DCE invites its members to indicate their interest in receiving a potential visiting study tour 

delegation with particular interests by publishing a post on the partnership’s intranet. DCE member hosts 

respond to the coordinating staff and after a match is made the DCE or member host develop the study 

tour program for that visitor.  

 

6.2 Advertising, online presence and social media 
 

The DCE advertises and promotes its services using its website, leaflets, and displays at conferences such 

as the Winter Cycling Conference and Velo-City. DCE members also post photos and descriptions of their 

study tours on social media.  One could argue that DCE promotional activity benefits all Amsterdam 

hosts, even the ones that are not members, because it raises the profile of bicycle study tours in The 

Netherlands amongst target audiences. 

 

Most hosts do not mention advertising and promotion activities, or say they do little. Some hosts have 

websites with information about their one-person company’s bicycle study tours. CycleSpace describes its 

bicycle tours alongside several other service offerings. Many hosts are active on social media and use 

Twitter, Facebook or Instagram to publish photos and text about cycling in Amsterdam, their interactions 

with visiting delegations that are interested in cycling, and to repost content about cycling in cities 

originally posted by others. In so doing, they position themselves as experts on urban bicycle policy, show 

their readers what visitors see and learn on study tours with them, and demonstrate how much their 

visitors enjoy themselves. 

 

Some organizations and individuals involved in hosting do not advertise their bicycle study tours and do 

not maintain an online presence as hosts, but are approached with requests by groups interested in 

visiting. One host, Jordan, wrote a book about the history of cycling in Amsterdam, which has resulted in 

readers contacting him for study tours despite him not advertising that service. 

 

6.3 Preparation and between visits: before meeting the visitors in Amsterdam 
 

Prospective visitors most often initiate contact with Amsterdam hosts. This contact comes about by email 

or a website contact form and can occur through social media messaging such as Twitter, Facebook or 

Instagram.  Some visitors find hosts directly by searching keywords online while others are referred to 

hosts by a third party such as The City or the University of Amsterdam.    

 

Amsterdam hosts mention preparation activities such as finding out the visitors’ needs through an online 

intake questionnaire, email, audio call, video call or face-to-face meeting. One host prefers a video call to 

reduce the chances of miscommunication across cultural differences and the language barrier if English is 

a second language. Hosts aim to understand the participants’ interests, backgrounds, challenges and 

learning aspirations.  In so doing, the hosts tailor the learning activities to the needs and developmental 

level of their visitors.  In learning literature, this process is called scaffolding and it “provides the structure 

and support necessary to progressively build knowledge” (Kolb et al, 2014, p. 218).  

 

One host will ask if visitors want to see anything specific; however, he prefers to gather less information 

before visitors arrive for the study tour, allowing further questions to emerge during the shared bicycle 

ride. Some of Jordan’s visitors have read his book and want to go deeper into the topics he raises. The 

hosts also find out how much time the group has because study tours can last from about two hours to 

several days. 
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Three hosts mention researching, preparing or sorting teaching materials. One host sometimes goes to the 

library or will call someone to find the answer to a prospective visitor’s question. Another has prepared a 

master Powerpoint file of bicycle tour stops with speaking notes for each stop. After speaking with the 

prospective visitors, she will choose the stops best suited to that group, print the slides for those stops, 

and staple them in the order they will occur during the bicycle tour. The host puts the speaking note 

packet in a folder with larger colour photos, maps, graphs and tables organized in order of the stops.  

 

Most hosts don’t send any information for visitors to review before the study tour.  

 

Almost all the hosts mention choosing and inviting knowledgeable and entertaining local guest speakers 

on the topics that interest their visitors. The hosts prefer to invite Amsterdam experts or politicians, which 

typically participate despite education activities for visitors being outside the usual scope of their jobs. For 

one host that isn’t Dutch, it’s important that the expert guest speaker be Dutch, perhaps to lend cultural 

credibility. 

 

Four hosts are involved in a special case of preparation. CycleSpace is responsible for planning one day of 

bicycle study tour activities for up to 700 conference delegates in June 2017. The delegates will be 

attending the Velo-City conference, a global conference about bicycle planning, activism and tourism, in 

Nijmegen, a Dutch city about 150km away from Amsterdam.  CycleSpace is preparing messaging for the 

study tour and is working with the Fietsersbond and several interviewed hosts to design the bike tour 

routes. Plans are under way for three categories of tours, one of which will be self-guided. One of the other 

two will focus on the highlights of innovation in cycling in Amsterdam while the second will have more 

focus on the challenges as well.   Visitors will choose one study tour for the day. CycleSpace is advertising 

a call for volunteer study tour guides on social media. One host mentions he will have a role in training the 

volunteer guides. 

 

In the past, the DCE offered a guideline for member hosts around The Netherlands to use while preparing 

for hosting visitors (Douma, 2017). Typically the DCE focuses on the coordination and logistics of study 

tours while the member host focuses on content. Depending on the wishes of the visitor, program creation 

is led by the DCE or the local host and depending on the preference and availability of the host, the 

visitor’s point of contact is the DCE or the host member.   

 

6.4 A typical study tour 

 

A short bicycle study program usually includes eight to twenty five people and lasts one and a half to three 

hours. It typically starts indoors, where the host or a local expert will give an oral presentation for half an 

hour to an hour supported by slides using software such as Powerpoint or Prezzie. An example from April 

2017 is given in Figure 12. The presentation is about topics such as Amsterdam’s history, its urban 

development, the way its cycling policy developed over time, the conditions it offers for cycling today, and 

the challenges that Amsterdam must overcome to continue to offer a high quality cycling environment. 

Hosts that are DCE members usually start with a brief standard presentation about the DCE organization 

and cycling in The Netherlands. For shorter tours, the short lecture is omitted.  
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Figure 12. A short indoor presentation 

After the short lecture, groups spend time together with their host outside in the city. The touring portion 

of the study visit can last from one to three hours.  Most tours are on bicycles, but some will be on foot if 

the visitors are not comfortable riding bicycles in crowded conditions. On occasion tours may be by bus. 

Sometimes the host will combine a bicycle tour with a metro (subway) or ferry journey to get to areas 

outside the centre. Hosts leading tours of visiting groups arranged by the DCE will be accompanied by a 

member of DCE staff to attend to the visitors’ needs. 

 

On the bicycle tour, hosts take their visitors to see and experience special or illustrative places in 

Amsterdam. Some hosts will take visitors to see locations or situations mentioned in the short lecture. 

Hosts and visitors talk about what they see as they go while they are riding bicycles or while they are 

stopped. Examples from April 2017 show visitors listening (Figure 13) and observing (Figure 14).  
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Figure 13. Talking during a stop on a guided bicycle tour     

 

 
Figure 14. Visitors observing bicycle traffic during a stop on a guided bicycle tour (Photo: Meredith Glaser) 
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Some hosts prefer to tell the visitors what they feel the visitors need to know as they travel together on the 

tour. These facts or stories could be related to the places the group visits or about what the host sees 

around them. Other hosts wait for the visitors to ask questions precipitated by the surroundings and will 

ask questions to spur visitors’ reflection on what they see. Another conversation strategy of some hosts is 

to ask visitors for facts or a description of a topic in their home city so as to initiate a group discussion 

amongst the visitors that compares situations in different cities to Amsterdam. 

 

To close the morning or the day and conclude the bicycle tour some hosts will bring their group to a café, 

restaurant, bar, a private meeting space with snacks and drinks, or an informal public space with food and 

drinks available nearby. For some hosts, a concluding informal or semi-structured discussion time while 

sitting down with food and drinks is part of the day’s schedule while for others it is an option that the host 

will pursue if interpersonal chemistry with the group is good or the visitors invite the host. Some hosts 

will say goodbye to the group in an area that has cafes, restaurants or places where the group can sit down 

and buy their own food and drink while talking together.   

 

Multi-day programs follow the same daily pattern of one or more presentations of shorter than an hour 

followed by time outside on bicycles and then perhaps a concluding discussion. For example, the April 

2017 Cyclewalk two-day study tour schedule began with indoor introductions followed by indoor 

presentations first by the host and then by a local expert.  The host provided lunch. Figure 16 shows a 

boxed lunch that was provided in an outdoor public space.  

 

 
Figure 15. Lunch provided outdoors (Photo: Meredith Glaser) 

After lunch, the April 207 Cyclewalk group was divided into two and each went on a bicycle tour. They 

returned after about two hours to have an indoor facilitated discussion on the day’s observations with 

snacks. After that, the first day included a rush-hour group ride to socialize for an hour at a bar where 

snacks had been arranged ahead of time.  
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6.4.1 The guided bicycle tour: the impressive, the mundane, the imperfect and the unfinished 

 

All Amsterdam hosts lead a guided bicycle tour. It is a central component of the study visit. Several hosts 

mentioned taking their visitors to the same places in Amsterdam’s city centre or newer areas outside the 

centre. It is possible that they have influenced each other in these choices while working or volunteering 

together at the same organization. One host mentioned taking visitors on a set tour with a dozen 

predetermined stops while another described creating a custom tour for each group out of a longer list of 

potential stops. 

 

The Amsterdam hosts did not mention sending visitor groups on unguided or self-guided bicycle tours 

apart from the CycleSpace Amsterdam day of Velo-City. However, two hosts work with visitor groups of 

university students in Amsterdam on study programs: one arranged by the University of Amsterdam and 

the other by Northeastern University (in Boston). Students in these programs are assigned individual or 

small-group tasks without a host. They are required to ride bicycles to different locations, find their own 

route, observe people, count people, take photos or write and upload blog posts.  

 

On the guided bicycle tour some hosts make a point of showing impressive locations such as the the 

bicycle parking areas and in-water bicycle parking structure south of Central Station, the walking and 

cycling shared-space intersection that opened in 2017 on the north side of Central Station, the walking 

and cycling tunnel that opened beneath Central Station in 2015, the pedestrian and bicycle tunnel through 

the ground level of the Rijksmuseum and the broad, tree-lined walking and cycling pathways in 

Vondelpark. Several hosts mentioned responding to visitor requests to see these iconic places located in 

the city’s centre.  One host mentioned an aim to show beautiful and good things with easy, comfortable 

cycling along main roads.   

 

In addition to showing Amsterdam’s cycling highlights in the city centre, the hosts want visitors to see and 

ride along different types of cycling infrastructure that are common in Amsterdam and even mundane to a 

person that rides in the city daily. This infrastructure includes low-speed, low-traffic inner-city streets 

along canals or with traffic calming; cycle tracks along main roads, roundabouts, pedestrian and bicycle 

bridges, and bicycle parking structures.  One host mentioned explaining how the infrastructure works, 

comparing different streets to each other, or comparing roundabouts to intersections. The majority of 

hosts prefer taking their visitors to areas outside the medieval city centre (outside the A10 ring road) for 

its greater variety of cycling infrastructure, newly-developed areas that may serve as examples for younger 

cities in Canada and the United States, fewer tourist attractions that may distract visitors, and lower 

number of people walking and cycling with whom the visitors might inadvertently conflict. In contrast, 

some hosts will take their visitors on a tour at rush hour to experience busy cycle tracks and join with 

many bicycle riders navigating through intersections. This experience is an ordinary one for an 

Amsterdam commuter heading home after a day of work or study but remarkable for a visitor. 

 

During the ride, hosts will also point out or respond to questions about the imperfect aspects of cycling in 

Amsterdam. Examples include the noise, safety threat, pollution, speed, weight and size of mopeds in 

cycle tracks; the use of public space along roadways for driving or parking instead of cycling, bicycle 

parking or walking; the lack of cycling infrastructure on some main roads, and the prevalence of bicycle 

parking on sidewalks, which reduces usable space for pedestrians and signals an unmet high demand for 

more bicycle parking.  

 

The imperfect aspects of cycling in Amsterdam present an opportunity for hosts to explain that 

Amsterdam, like any city, is never finished. It is a place of reiterated intervention. One host emphasizes 

that Amsterdam’s bicycle-oriented built environment took forty years shape and continues to be a work in 

progress that’s always changing.  Another host takes groups of confident cyclists to van Woustraat, a 

neighbourhood shopping street with two lanes of travel, a 30km/h speed limit, tram tracks, on-street 

parallel parking on both sides of the street, and no cycling infrastructure. Visitors point out the narrow 
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pedestrian space and how street space is used for car parking: the street demonstrates that car parking 

policy influences bicycle friendliness. The host takes the group there to illustrate that even in Amsterdam, 

which has been known for policies supportive of cycling for four decades, it’s still difficult to make choices.  

Revealing Amsterdam’s unfinished nature and iterative changes can encourage visitors to keep working 

toward changes in their cities: if a city as oriented to cycling as Amsterdam has imperfections yet keeps 

striving to improve, another city with less cycling can take heart that striving will be fruitful even if it must 

be ongoing. 

 

6.4.2 Addressing the cognitive and visual (over)load 

 

A few hosts recognize that visitors feel overwhelmed before even starting to ride a bicycle in Amsterdam. 

Seeing the high numbers of parked bicycles and people riding bicycles is a lot to absorb. As Stallinga 

describes, “What is so special about Amsterdam is that it’s so normal. So people don’t really think about it 

much, it’s so part of their daily life […] The fact that it has become boring in a way to Dutch people is quite 

special” (2017).  Glaser makes a similar observation: “The sheer number of bikes is so impressive” but 

someone that lives in Amsterdam sees it every day and gets used to it (2017).  The Amsterdam visitors’ 

response is similar to that of American professionals when taking in the “sheer number of people” using 

bicycles in European cycling cities (Mild and Schlossberg, 2013, p. 18). 

 

 The hosts that are sensitive about visitors being dazed at first by the high number of bicycles try to reduce 

the disorientation and simplify the learning situation by taking people to simpler environments such as 

neighbourhoods or parks outside the city centre. This is because cycling in the city centre is too 

stimulating. As van den Noort describes,  “You don’t want to have these people in the city, it’s too 

complex, it’s too busy, too crowded, and they’re in the way of everybody, they get sworn at, and it’s like, 

not nice” (2017).  In the city centre, cycle tracks are crowded with locals trying to get someplace quickly, 

distracted tourists try to take in the surroundings while not used to riding bicycles or not used to riding 

near others, and tourists on the sidewalk may not know Dutch road rules about cycling and may think 

cycle tracks are sidewalks. Intersections have bicycle-specific signal displays that visitors may not have 

seen before, signal timing set-ups different from cities in other countries that give green to pedestrians, 

bicycles and traffic at different times, and trams with tram tracks embedded in the street, which present a 

hazard if a bicycle wheel gets stuck.  Cycling in the city centre is an activity of high cognitive load. 

Instructional methods that manage the cognitive load associated with real-life learning tasks can help 

learners learn better while preserving the full task’s core characteristics (van Merrienboer and Sweller, 

2005). 

 

The sensory experience with rich visual input makes the idea of a bicycle-friendly city concrete for the 

visitor. Indeed, visitors discover an alternative reality by visiting Amsterdam.  As Dinca points out, for 

rational thinkers who might be lacking imagination, immersion during a visit to Amsterdam fills in details 

that might be lacking in a person’s mind. As though welcoming a visitor to a demonstration site, she 

declares,  “Here it is, you can experience it, you can ride around, you can experience what it looks like, 

what it sounds like, what it feels like” (2017b). In certain neighbourhoods, Dinca’s visitors’ faces light up 

while they bring out their cameras and mobile phones remarking, “Why doesn’t this happen in our 

countries?” (2017b). One reason it may not happen is a lack of knowledge about how things could be 

arranged differently; another is a lack of personal experience in such environments. 

 

Seeing something in person produces a mind-shift that discussion about ideas and details may not be able 

to achieve. A person from a city with low bicycle participation may have ideas about how bicycles can use 

the street or fit into the traffic mix. One may have seen a photo of a street with many people riding 

bicycles or a technical manual of a street design with bicycle-specific infrastructure such as a separated 

bicycle lane, but if one has not seen it in person it may be hard to imagine how such visions would work in 

practice. A technical person may have more questions than answers and deem the task too difficult to 

resolve. A city in another country may have not only different technical standards but also different laws 



 

Bracic                   Page 41 of 69 

about the rights and responsibilities of people riding bicycles, different political priorities, different 

cultural preferences that affect travel, and different histories and timescales of development.  These 

aspects are daunting to uncover from a geographical distance.  A study visit, in contrast, presents a person 

with a working model of another possibility.  

 

American and Canadian visitors, for example, ask Jordan about safety and bicycle helmets, topics that are 

important in cities with low bicycle participation. “Wait a second, what’s going on here?” they ask, when 

they see that hardly any bicycle riders wear helmets (Jordan 2o17). When Jordan’s visitors see how 

cycling works in Amsterdam, with separated bicycle lanes on busier streets and low-speed mixed-traffic 

arrangements on quieter streets, a focus on safety equipment and a vehicle-centred philosophy about 

cycling are rendered moot. Vehicle-centred ideas about cycling proposed in the United States by John 

Forester in the 1980s (such as Forester, 1983, Effective Cycling) still influence some engineers, street 

designers and bicycle riders to think of bicycles as vehicles that should not travel on separated 

infrastructure but instead mix in traffic lanes with cars and trucks. Places that embraced this philosophy 

for the last forty years have seen low cycling rates (for example, 0.9% nationally in the United States as 

described in Pucher et al, 2011), whereas those that have designed by speed context and given cycling 

priority see cycling rates of 20% and higher (for example, 27% in the Netherlands, as described by Pucher 

and Buehler, 2011). Entering into a debate with someone about design principles, safety equipment and 

the merits of a context-based cycling design philosophy over a vehicular one may not shift his or her 

thinking, whereas seeing a context-based place in operation may answer a person’s doubts or change their 

views. “It flips their logic,” says Jordan (2017). A surprising, enriching experience will be more memorable 

for the learner (Kolb, 2015). 

 

The visual input, while dominant at first, becomes less prevalent over time. In longer study visits, such as 

those by university students during a three-week bicycle planning summer course at the University of 

Amsterdam, students say that around the third or fourth day the number of bicycles becomes normal 

(Glaser 2017). After this juncture students can start thinking in a critical way, explains Glaser; they have 

moved past the initial shock of seeing bikes everywhere. 

 

6.4.3 Guided observation 

 

All interviewed hosts ride bicycles with their visiting groups. As Sargentini put it, a host will aim for 

visitors “experiencing things on the street level” (2017).  Hosts lead their visitors to particular places and 

through certain types of environments. Some are mindful of choosing routes and stops that provide the 

visitors with a rich visual experience. This choice is mindful of the “important role of practice, experience 

and visual perception in learning processes” (Montero, 2017, p. 336). Hosts structure learning 

interactions by asking questions to spur visitor reflection and waiting for visitors to ask questions 

prompted by the visual surroundings before offering facts and explanations. If visitors struggle to 

formulate questions, some hosts give unprompted explanations for further reflection. 

 

One host will provide information and ask questions as her group travels along on the tour. Her method is 

to iteratively ask the visitors to reflect on the riding experience between stops. With each iteration, the 

visitors incorporate new experiences and new factual information: 

 

I like to start somewhere near Nieuwmarkt, it’s the heart of the city centre with density, all types of 

people and places within close proximity. It’s where Amsterdam started.  As we go, we ride on 

different types of infrastructure, and on some [portions of the route] there’s none at all. So the next 

stop is usually about that: ‘From our last point to this point we rode on four different types of 

infrastructure; how did that feel?’ And then I usually point out that in the city centre it’s mostly 

traffic calming and things like high parking prices that dictate the safety of bicycling. Low speeds. 

That’s if someone hasn’t already said it, ‘I haven’t seen one car go by, why is that?’ By that point, 

we’re probably near Mr. Visserplein, there are 50 million talking points there. The riots, the 70s, the 
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metro line being created, things that happened. I have [photos of] the Jodenbreestraat, what it 

looked like in the 80s not that long ago. I’ll talk about the desire lines there and the redesign of the 

intersection. I point out the Albert Hein [supermarket] that’s right there; grocery stores without 

parking in front.  I bombard with ideas and ask, ‘Why do think Amsterdammers bike?’ (Glaser, 

2017) 

  

The host is a provider of context to what visitors see. Some hosts point things out as they ride with their 

visitors, guiding a conversation based on the visual surroundings. Hosts answer questions that visitors 

pose during the rides or after the ride in a debrief or social discussion. 

 

Some hosts mention what their visitors should seek out or notice while on the ride. Jordan, for example, 

takes his visitors to a particular busy intersection and warns them, “We’re going to see conflict in the next 

thirty seconds” (2017). His British visitors are surprised at how closely the bicycle riders pass each other 

or how close the bicycle riders come to pedestrians, noting that the interpersonal distance in Amsterdam 

appears smaller than in the UK.   

 

Other hosts make different suggestions to their visitors as they ride together. Before starting the ride, for 

example, one host outlines the short tour, which starts in the city centre and ends in the outskirts, 

prompting her visitors to take notice of different patterns of urban development and different levels of 

bicycle use.  During the ride other hosts tend to explain what happens with high numbers of bike riders, 

that people ride as if in a swarm, that there is frequent low-severity conflict between riders and that 

connecting to public transit with bicycle parking at stations is important.  

 

6.4.4 Telling: Storytelling, history and facts 

 

Interviewed hosts not only show environments that bring about changes in visitors’ thinking: they also tell 

stories about Amsterdam’s history, its urban development and the present-day challenges it faces related 

to cycling. The hosts support their storytelling by sharing facts about cycling in Amsterdam such as the 

traffic crash statistics, the modal share of trips made by bicycle, the cost of car parking in the inner city, or 

the unmet demand for bicycle parking in streets and public spaces. 

 

The teaching tools used by hosts during the tours help to tell stories in a multisensory way, tapping into 

the visual as well as auditory senses of the visitors. Interviewed hosts mentioned teaching tools such as 

hard copies of historic photos, charts, maps, graphs and location-specific speaking notes. One host that is 

not Dutch uses the bicycle itself as a teaching tool during the tour. Standing outside with the group just 

before starting to ride, she describes the Dutch bicycles her visitors use, highlighting the features such as 

the upright riding position, rear luggage rack, bell, chain cover, and kickstand that make it a useful 

everyday item:   

 

It’s a utilitarian practical object.  I always include a quote from a delegate, that ‘This might be the 

slowest bike ride you’ve ever been on, because riding a Dutch bike is like riding a couch.’ I love that. 

These small practical things about the bike make it special: you ride slow, you’re able to look 

around, you’re able to talk with the neighbour because you don’t arrive out of breath. You don’t 

arrive sweaty, you don’t need to take a shower. You ride so slow that you can see products in 

windows, and you can see if your favourite shop is having a sale. You can put your grocery bags on 

your bike, you see panniers that are crappy little 10-euro bike panniers. This is when the vacuum 

cleaner idea [about a bicycle being an unremarkable device for everyday living] comes in. (Glaser, 

2017) 

 

In cities with less bicycle participation, bicycles and bicycle riding may not have these characteristics, 

making the Amsterdam bicycle a foreign object to a visitor.  Understanding the features of the Amsterdam 
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bicycle helps the visitor understand how people use it and how its preferred features have been influenced 

by urban policies that make cycling commonplace for residents. 

 

Several hosts mentioned the impact of holding up historic street photos at a location that looks different 

today so that visitors can see the historic photo and the present-day situation side by side in real time. 

Photos from the 1970s show more cars in the streets either moving or parked, fewer bicycles, and less 

cycling or walking space. Making the transformation visually apparent can surprise the visitor, give a 

boost to the learner (Kolb, 2015) and underscore a narrative of street conversion in Amsterdam to which 

other cities can aspire. 

 

As part of their storytelling about urban development and cycling in Amsterdam, hosts rely on key 

messages such as the common and logical nature of cycling in the city, the fact that today’s favourable 

conditions for cycling are the result of forty years of continued mobility policy decisions large and small, 

and that any perceived drawbacks of high numbers of bicycles in a city are preferable to alternative 

outcomes. The hosts talk about the city’s history in a relatable way. 

 

Jordan, for example, shares detailed knowledge, facts and history to underscore the idea that everything 

the visitors see is still evolving. He inadvertently takes on the educator role of a subject expert delivering 

knowledge (Kolb, A et al 2014).  On his tours he starts at Central Station where he tells stories about the 

fietsflat (multi-level bicycle parking structure in a canal south of the station) and perennial issues of 

bicycle parking "as a way to evoke that this is all a work in progress” (2017). Jordan also takes his visitors 

to the pedestrian and bicycle tunnel beneath Central Station’s railway tracks. It opened in 2016 and 

connects the city centre south of the station to the waterfront of the IJ river and ferry stops on the north 

side of the station. Jordan makes a point of explaining that for a century cyclists went around the station 

to reach the ferry; now they can they go under the station. “So this whole network is constantly in flux,” he 

summarizes (2017). 

 

Corzilius also tells her visitors stories about Amsterdam’s history, but she goes farther back in time than 

the others interviewed for this project. She traces the changing nature of cycling in Amsterdam from a 

recreational pursuit for the wealthy to a way for everyday people to commute to work and from the decline 

of cycling in the 1970s to the demonstrations against traffic casualties. She explains the history of cycling 

in The Netherlands, starting in the late nineteenth century when the king owned the first bicycle in the 

country. While riding next to her visitor, Corzilius talks about how Amsterdam became a bicycle city and 

what other cities can do to become one.  

 

Van den Noort, another Dutch host, uses a similar strategy to share Amsterdam’s history while cycling 

with his visitors: “at every corner, at every intersection, at every bit, I could tell a story, not about cycling, 

but more about how Amsterdam grew there, what was there, what has been there, what will be there” 

(2017). De Lange talks about more recent history when visitors ask about the Rijksmuseum passage. It 

reopened in 2013 after ten years of renovation (Vincent, 2013). The winning plan in the architectural 

design competition had stairs in the centre instead of the ground-level tunnel or passage through which 

people can walk or cycle today (de Lange, 2017). Advocates battled to change the design to include bikes. 

The story received significant attention in the Dutch media (and in international press, such as Vincent, 

2013). 

 

One host reverses the storytelling role by providing an opportunity for the visitors to talk about their 

experiences and challenges from their home cities. She makes a comparison to her experience in North 

America, in the visitor’s city or in the visitor’s country as an invitation for the visitor to make a similar 

reflection. The host gave the example of speed limits in cities. She might explain to her visitors that the 

speed limits in Amsterdam were lowered to 30km/h and 50km/h on particular types of roads. Then she 

asks about the typical speed limit on city streets where people ride bicycles in the visitors’ cities.  The host 

is intentional about providing “an opening for them to share their experience” and she allows the resulting 
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discussion between the visitors to go on for ten or fifteen minutes (Dinca, 2017). In so doing, Dinca is an 

experiential educator that, as Kolb et al (2014) suggest, draws out and builds upon the prior knowledge of 

learners. 

 

6.4.5 Making learners responsible for their learning 

 

Most hosts don’t send any study information ahead of time. Some hosts want the visitor take an active 

role in their learning. De Lange mentions that visitors can read website information and Van den Noort 

explains “they have to study themselves” (2017).  Glaser is the most articulate about it, telling her visitors, 

“You have to work” (2017). A visitor is not “a sponge” and Glaser intentionally builds in struggles for her 

learners to solve on their own or as a group without her (2017). Glaser expresses a desire for the visitors to 

struggle individually and as a group. In her view, the visitor resolving a struggle alone or by asking a local 

person for directions helps build individual confidence. If two or more visitors solve a struggle together, it 

increases group bonding. A recent struggle Glaser created for a study group involved her departing a 

dinner early and leaving group members to find their own way back to the hotel with their bikes. This 

host’s approach of creating struggles for learners is the most extreme of the Amsterdam hosts. It aligns 

with  McGoldrick, Battle and Gallagher’s assertion that learning outcomes are more effective if instructors 

take less control of students’ experiences (2000). 

 

6.4.6 Informality, interpersonal relationship and socializing 

 

Perhaps because of its connotation as a recreational or social activity, bicycle riding lends itself to 

informal situations during the study tours. Informal personal interactions with the bicycles is common 

with all the hosts. The interactions include talking while riding and socializing with food and drinks after a 

group ride. 

 

Three of the hosts and one of the governance actors mention talking while riding bicycles. Kado describes 

bike riding as an informal setting to start with, and that visitors will sometimes ride next to the host to ask 

questions (2017). Glaser describes herself often taken aback by it, explaining, “I’m surprised, again and 

again, that people want to talk to me while we ride” (2017); even so, she finds it important that 

participants ride side by side as part of a bonding experience. Riding side by side is also important for 

Stallinga (2017): 

  

For me cycling is a social process. When I went to school or high school, you went next to each 

other. But this is very Dutch. With delegations, most people cycle behind you, it’s difficult for them 

to get it into their system to go next to you. I say, ‘Come next to me, we can talk,’ and they are really 

nervous because for example in the UK you get yelled at or maybe you’d even get a fine. When you 

go to a quiet area, it’s more relaxing and you can experience just being on a bicycle and talking 

about what you see. That in itself is an interesting experience, that it can be a social thing. You can 

have a meeting on a bike. […] Cycling can be integrated into everyday life, it’s not like you’re cycling 

and you’re shut off from everything else.  You can be cycling and living your life. It’s nice to socialize 

with people, why not do it on a bicycle?  (Stallinga, 2017) 

 

Most hosts shared a similar emphasis on social activity and informality.  The majority also valued 

informal social time with unstructured discussion after the tour. Only two did not mention unstructured 

discussion time after the tour.  One host, Van den Noort, had a particular insight into the value of 

informal social time after the tour: 

 

You know when people learn from a day? When you have drinks in the evening, when people have a 

beer and just babble.  [People say,] I liked that very much, can you talk more about that? That’s 

when they integrate it into their own system and they get relaxed. Many visiting groups are formal, 

they come from hierarchies, and they have to show they’re important. They see me, and I show 
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them I couldn’t care less, and they get used to it very quickly. So they enjoy the day without too 

much formality. […] It’s important to have drinks or lunch or dinner with the visitors. (van den 

Noort, 2017) 

 

Two other Dutch hosts point out that informal socializing is common in the Netherlands. Corzilius 

mentions that after a tour she usually has coffee, wine or beer with her visitors because “in Holland it’s 

quite normal” to do so (2017). The conversation continues over a drink. The topic of the conversation may 

shift away from cycling to personal stories. If a visitor mentions wanting more information or to be put in 

touch with someone, Corzilius will make an appointment for them. Thus the host and the visitor “become 

friends for a week,” and find it easier to stay in touch (Corzilius, 2017).   

 

Another Dutch host, Sargentini, sometimes acts as a policy host with local decision-makers, taking them 

on short bike tours to talk about upcoming policies. He explains that “in the Netherlands, [interacting 

with a municipal Councillor,] that’s very informal. So you can take them on a bike trip, make some jokes, 

drink beer afterwards, that’s great” (2017).  Sargentini’s preference for informality during the bicycle tour 

and the social time afterward is well aligned with that of Corzilius, Stallinga and Van den Noort. Most of 

the Dutch hosts place emphasis on informality and socializing with their visitors. 

 

The hosts that are not Dutch have varied approaches to socializing with the visitors after the study tour. 

Preferences range from planning on social time as part of the tour schedule to not planning on it at all. 

Glaser, for example, finds socialising events important at the end of the day on multi-day learning tours 

(2017). She takes delegations to a café, restaurant or bar that has a pleasant atmosphere and offers a 

memorable experience on the way there or interesting bike parking in front. Glaser uses a few venues in 

the city often for these qualities.  One favourite café, reached by cycle track along a shopping street with 

centre-running streetcars, has dozens of bike parking racks. The café has a quiet waterfront location with 

outdoor seating under a canopy providing a special atmosphere. She wants to see people relaxed, smiling, 

talking and having a moment of exhalation while appreciating the surroundings and commenting, “This is 

nice” (Glaser 2017). Glaser makes a point of having drinks and snacks set out for her visitors on arrival so 

they can start to drink or eat right away without making choices or having to wait for an order. At the end 

of a day of study tours, visitors are low on energy and want to eat, drink, talk and rest. Glaser’s approach 

demonstrates a high awareness of the experiential learning cycle because she structures informal time for 

her learners to reflect on, think about and discuss the experiences of the day. 

 

Dinca, by comparison, will on occasion plan on allowing half an hour for the group to get a drink together 

and, if the interpersonal chemistry is good, will socialize with the group for several hours (2017b).   During 

this informal social time, visitors might ask about the tour, participate in a discussion about the theme of 

the day, or pose questions about cultural differences, laws and governance structures. The questions 

might be about topics outside the visitors’ usual area of practice: a mobility study group may ask about 

housing, for example. Visitors might ask for names of people to contact or websites to read to learn more. 

Dinca places more priority on interpersonal connection with her learners while demonstrating less 

awareness of the experiential learning cycle. While her visitors have opportunity to internally process the 

events of the day during social time, it is not the key purpose. 

 

Of the hosts that are not Dutch, Jordan places least emphasis on socializing with his visitors after the 

study tour. He does not schedule informal social time as part of the day, but will sometimes accept an 

invitation to eat lunch with his visitors. Jordan prefers to eat lunch with visitors if he has an interest in 

their work; he will ask questions about what they do in their home cities. Visitors will talk about their 

challenges and goals because they see him as a peer by the end of the study tour. For Jordan, socializing 

with visitors is a way to share information with like-minded people.  It is not part of an experiential 

learning process. 
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The hosts that socialize with their visitors after the study tour often take them to special or insider places 

that the visitors might not discover on their own. Corzilius sometimes meets with visitors the next day to 

go to the theatre or to visit the Stedelijk modern art museum (Corzilius, 2017). The Stedelijk is more often 

visited by Amsterdam residents as opposed to the Rijksmuseum, which can be crowded with tourists. Van 

den Noort takes visitors to his members-only artists’ club (Van den Noort, 2017). Dinca has invited groups 

to her home for dinner (Dinca, 2017b). 

 

6.4.7 Humor, fun, emotions and dreams 

 

On a bike tour, many hosts aim for the visitor’s enjoyment. The majority mention an interest in creating 

situations for visitors involving fun, jokes and enjoyment near bicycles.  The focus for Stallinga is for her 

visitors “to have a really inspiring, energizing experience” (2017).  Van den Noort doesn’t want a serious 

learning environment, instead wanting his visitors to feel that cycling is fun.  For Glaser, “the most 

important aspect of any study tour is that people are having a good time on bikes or with bikes around” 

(2017). Ideally her visitors are not focused on the bicycles and instead are immersed in enjoying 

themselves.   In contrast, a small number of hosts did not mention humor or fun. In the interviews for this 

project they focused on facts that they share with the visitors. The hosts that are interested offering a 

light-hearted learning experience demonstrate an awareness that learning is enhanced through the 

learner’s enjoyment (Kolb, 2015). Learners that are relaxed and delighted will have an easier time taking 

in new information and allowing it to change the way they understand things. 

 

Two hosts describe an intention to grow their visitor’s enthusiasm. Van den Noort affirms the efforts of 

civil servants and politicians who tend to be insecure because they’re often criticized by reassuring them, 

“You’re doing the right thing” (2017). Sargentini wants to grow his visitor’s enthusiasm for cycling (2017) 

through enjoyable informal time together on a bike tour. Only one host mentions dreams. Van den Noort 

exhorts, “Let people dream with you” while storytelling and using images to support the visitor’s 

imagination (2017).  A host that wants to tap into learners’ emotions and dreams over thoughts serves 

learners that prefer concrete experiences (Kolb, 2015) and that will benefit from personal experiences 

such as bicycle study tours. 

 

6.5 Facilitated debrief discussion 

 

Listening to the visitor’s interests and challenges instead of telling the visitor how things are or ought to 

be parallels an experiential educator’s preference to take account of the learner’s needs and open up his or 

her own ability to grasp new information instead of  merely providing facts and knowledge (Kolb et al, 

2014). Several hosts mentioned the need to “also listen, and not just preach” (Stallinga, 2017) and were 

aware of their roles as facilitators of visitors’ empowerment to make changes after returning home.  

 

Several hosts mentioned asking questions of their visitors to spur reflection during the study tour or in an 

indoor setting immediately after the group bicycle ride. Some were more aware of the debrief process or 

situation than others. For one host it is a standard part of the day’s schedule; for others it’s optional or 

occurs in an informal way while socializing after the ride, while for others it’s not a typical portion of the 

day’s activities. No host mentions the use of facilitation tools such as post-it notes, whiteboards, or flip 

charts.  

 

As part of my student assistant job helping Glaser on a study tour in April 2017 I observed her use a 

computer projector to type up visitors’ reflections in a visible way in real time and I wrote visitors’ 

discussion questions on a flip chart. On the second day of the study tour Glaser showed the visitors’ 

reflection notes using the projector and asked visitors if they had additional thoughts: “These were your 

observations a day ago. Now how do you feel?” (2017) In her view, it makes it more obvious to the visitors 

that they have learned something. Glaser leads facilitated debrief conversations throughout her study 
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tours; asking about the visitors’ observations and impressions before and after short tours as well as 

before and after group bicycle tours on multi-day study visits. This method follows Kolb’s (2015) 

argument that effective educators organize learning activities to recursively address the experiencing, 

reflecting, thinking and acting learning modes that make up the experiential learning cycle. 

 

 At the end of a multi-day study tour Glaser leads an action-planning debrief to assist visitors in making 

plans for change after returning home. Examples of a debrief conversation and group reflection exercise 

during the April 2017 Cyclewalk study tour are offered as Figure 16 and Figure 17.  

 

           
Figure 16. A facilitated debrief conversation (Photo: James Dyson) 
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Figure 17. A group reflection exercise (Photo: James Dyson) 

Glaser is aware of her role as facilitator in the visitors’ development: 

 

These debriefs do something, and this is what I want to study in my Ph.D. There’s something to 

empowering people with this strategic capacity building. These debriefs do that in some way; 

there’s something about acknowledging what you experienced, what you saw, what you want to do, 

with your peers present; and to someone else in the room that’s not involved, that gives a sense of, 

I’m liable for this (Glaser, 2017). 

 

Glaser’s recursive debriefing activities align with Kolb’s assertion that the learning process is best 

facilitated by “bringing out the learner’s beliefs and theories, examining and testing them, and then 

integrating new, more refined ideas into the person’s belief systems” (Kolb, 2015 p. 39).  Glaser has 

adopted a facilitated discussion method she observed in study tours of American officials arranged by the 

advocacy organization People for Bikes. During the debriefs on those tours, facilitators write down what 

participants say and take pictures of participants’ notes.  Participants talk in smaller groups and agree on 

what their group’s priorities will be once they return home before orally reporting them to the full 

delegation and the tour leaders (Glaser, 2017). 

 

Dinca describes participating as resource in a visiting student group’s debrief discussions led by a 

professor. The students reflected on what they had seen and how it related to their usual situations. She 

provided information and interpretation of what the student saw: “I’m helping them put everything in 

context,” she explains (2017). In her view, Dinca’s role can be to help visitors answer their own questions 

or to give them some questions to think about. 

 

Other hosts did not describe an intention to have debrief discussions in which the visitors reflected on 

what they had seen during the bicycle ride. For some, it would unfold during informal socializing that may 

occur after the tour. For others, it did not occur at all. 
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6.6 Hosts as (un)aware teachers 
 

Some hosts view themselves as facilitators or coaching-type teachers whereas others describe themselves 

as providers of information. Only two of the hosts mentioned an awareness of creating visitor experiences. 

One uses the words “curate” and “curator” while the other describes designing an experience for visitors. 

These two hosts share an intentionality about being the creators of a visitor experience. One of them also 

highlights the importance of members of the group bonding with each other through their experiences on 

the study tour while none of the other hosts mentioned the dynamic within the group. 

 

A number of hosts mentioned that they themselves are also learners that continue to develop. Some have 

a history of teaching themselves or researching a topic on their own.  

 

Nationally, the DCE offers three phases of visitor involvement: experience (riding a bicycle in The 

Netherlands), think (Dutch experts travelling to another country to give a workshop) and act (visitors 

changing the situation where they take action) (Douma, 2017). These phases align with the experience, 

reflect, think, and act aspects of the experiential learning cycle (Kolb, 2015). The DCE is detached from 

hosting activities related to program creation, key messaging, and follow-up, leaving them to hosts.  As a 

result, visitors likely receive study tours that vary in content and learning outcomes. 

 

6.7 (Not) following up 
 

Most hosts don’t follow up with their visitors after the study tour in a consistent way. One has made an 

attempt to get visitor feedback using an online survey after visitors had returned home; unsurprisingly, 

not many visitors responded. Another host mentions interest in following up as a potential business 

development opportunity. Hosts explain they do not follow up due to a shortage of resources.  They will 

respond to past visitors that initiate contact afterward, or that plan return trips with groups.  Some hosts 

stay in touch with leaders that return annually with different groups of university students, delegations of 

municipal-level officials or urban planning consultants.  

 

The Transportation Region would like better follow-up after study tours and anticipated that CycleSpace 

would take up this task because public servants are occupied with working on projects and policymaking 

(Sargentini, 2017).  

 

On a national level, the DCE leaves follow-up activities to member hosts. The result is that follow-up does 

not typically occur. The DCE is interested in developing a process to follow up on visits and evaluate 

visitors’ experiences on study tours.  

 

6.8 Learning activities and the phases of the experiential learning cycle 
 

As described in prior sections, bicycle study tour activities can be considered as learning activities. The 

experiential learning cycle (Figure 3) offers a four-part concept including experiencing, reflecting, 

thinking and acting. The learning activities offered by Amsterdam hosts can be placed on one of the four 

phases of the experiential learning cycle, as shown in Table 5.  
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Table 5. Learning activities and the phases of the experiential learning cycle 
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Preparation activities      
Publish website information about study tours  x X   
Publish text and images on social media about bicycle policy or 
infrastructure in Amsterdam 

 x X   

Publish a website intake questionnaire for visitors   X   
Email, call, talk with video or meet face to face with visitors   x X   
Ask questions about the participants and their needs   X   
Provide no advance study material     X 
Prepare and sort hard copy teaching materials     X 
Arrange guest speakers     X 
Go to the library to do research     X 
Call someone     X 
Learning activities      
Spend time with visitors  X x  x  
Spend time with visitors outside X x  x  
Give lectures or offer lectures by local experts indoors  x X   
Guide bike tours X   x  
Take the group on a set tour route with fixed stops X  x x  
Take the group on a customized tour route based on visitor 
interests 

X  x x  

Talk while riding bicycles side by side X x x x  
Talk in the street while stopped on a bike tour  X x   
Choose a route with lower sensory load (less crowded 
conditions) 

X x x x  

Schedule the bike tour at rush hour (crowded conditions) X x x x  
Take visitors to impressive/iconic locations X x x   
Take visitors to imperfect locations X x x   
Take visitors to locations that have recently changed X x x   
Show historic photos on site  x X   
Show charts, graphs and maps on site  x X   
Tell stories about history, facts and challenges  x X   
Wait for visitors to ask about what they see x X x   
Describe what visitors see (play-by-play)  x X   
Facilitate group discussions  X x   
Allow group discussions to unfold on their own  X x   
Ask about the visitors’ cities  X    
Listen  X    
Create struggles for visitors to resolve on their own x x x X  
Make jokes   X   
Grow enthusiasm and dreams  x X   
Plan social time with food and drinks  X x   
Take visitors to an ‘insider’ place to socialize, eat and drink  X x   
Say goodbye to the group in an area they can get their own food 
and drinks 

  x X 
 

 

Do not plan social time with food and drinks     X 
Accept the visitors’ invitation to socialize, eat and drink  x x X  
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Follow-up activities      
Wait for the visitor to make contact   x x X  
Email an online evaluation form  X x   

 

In the preparation phase, most activities fall in the thinking aspect, which is reasonable as one prepares 

for a study tour. In the learning phase, activities are primarily part of the experience, reflecting and 

thinking aspect, while in the follow-up phase, which has the smallest number of activities, reflecting and 

acting aspects are prevalent. 

 

6.9 Whose job is it anyway? The governance of urban policy knowledge transfer 

of Amsterdam  
 

As described in the prior sections, there is considerable overlap between the institutions and actors 

involved in bicycle policy hosting in Amsterdam.  Some actors participate in an institution while running 

their own private-sector company in the same topic. Some actors are a resource to other actors and to 

institutions through casual, short task-based contracts or on a volunteer basis (see Table 2). There is a 

sense of free agency amongst the individuals.  

 

In the Amsterdam setting of many players it is apparent that no institution nor individual is steering nor 

aligning them nor their activities. This has mixed effects. On the one hand, actors are free to make their 

own choices; on the other, some coolness or conflict persists beneath the surface while the potential 

offered by closer collaboration remains untapped.  Amsterdam hosts have a common interest in sharing 

knowledge from their city to help other cities provide better quality of life through urban policies and 

projects that advance cycling. However, they do not share a vision of how they could work together to 

achieve greater outcomes for themselves, their clients nor Amsterdam as a world city. 

 

Several hosts say they want to collaborate more with each other or with post-secondary institutions or 

research centres. A few mentioned an interest in research or working together on projects with post-

secondary students. 

 

The volunteer and public sector have left a gap that various actors are trying to fill. A few hosts explained 

that meeting with visiting policy learners is not part of Amsterdam Fiestsersbond’s job. This was because 

the Fietsersbond staff were funded by the City of Amsterdam, which is primarily concerned with serving 

local citizens. Two hosts point out that sharing knowledge about or marketing urban policies to an 

international audience is not seen as part of the public sector mandate in Amsterdam. The local advocacy 

sector does not see it as their main role either, which leaves curious municipal-level officials or 

consultants from other countries “knocking on doors,” as phrased by one host.  

 

The lack of coordination and unclear expectations from the public sector causes confusion. As one host 

describes, in an effort to respond to the high level of demand for hosting services, The City wanted to 

create a physical space and program to manage incoming delegations through the Cyclespace contract. 

There was an expectation amongst some that the winning bidder would draw together and strengthen the 

community of people working on cycling so as to achieve something bigger. The outcome has not matched 

the expectations. Indeed, it appears to have become another competitor hosting its own study tours. This, 

coupled with the absence of a public-sector policy on how to host policy visitors in Amsterdam, has 

contributed to a sense of coolness, resentment, a lack of respect and, at times, conflict amongst the hosts. 

One host mentions how although the people involved in initiating CycleSpace had good intentions to 

bring actors together, other longtime hosts viewed them as upstarts encroaching on their territory. 

Another mentions that some feel bitter because the municipal subsidy provided to Fietsersbond stopped 

when the CycleSpace contract was awarded for the same amount, giving the impression that the needs of 

local cyclists have been sidelined by the need to promote Amsterdam cycling knowledge internationally. 
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An opportunity to reconfigure and improve relationships may arise when the municipal contract for 

hosting comes up for renewal. In so doing, Amsterdam may find more of a leadership position with regard 

to mobility and cycling.  

 

In the view of one host, the public sector has a professional and ethical duty to share policy knowledge 

with other cities so as to enable improved quality of life in other cities. This would not only be of benefit to 

citizens elsewhere, but benefit Amsterdam as well by potentially decreasing the mounting tourism and 

immigration pressure. 

7. Discussion 
 

Due to variations in hosts’ motivation, interests and background, they provide different experiences to 

their visitors. The learning activities offered by Amsterdam hosts range from activities that discourage or 

have a neutral effect on experiential learning to activities that strongly encourage it. Experiential learning 

is defined as knowledge created “through the transformation of experience” (Kolb, 2015, p. 49). It involves 

the taking in of new information while grasping an experience and the subsequent transformation of that 

experience by interpreting and acting on new information (Kolb et al 2014). The learning activities 

mentioned by Amsterdam hosts in interviews can be categorized on a five-point scale as shown in Table 6.  
 

Table 6. The experiential learning opportunities of the learning activities offered by Amsterdam hosts 
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Preparation activities      
Publish website information about study tours   X   
Publish text and images on social media about bicycle policy or 
infrastructure in Amsterdam 

   X  

Publish a website intake questionnaire for visitors   X   
Email, call, talk with video or meet face to face with visitors    X   
Ask questions about the participants and their needs    X  
Provide no advance study material  X    
Prepare and sort hard copy teaching materials   X   
Arrange guest speakers   X   
Go to the library to do research   X   
Call someone   X   
Learning activities      
Spend time with visitors    X   
Spend time with visitors outside    X  
Give lectures or offer lectures by local experts indoors   X   
Guide bike tours    X  
Take the group on a set tour route with fixed stops    X  
Take the group on a customized tour route based on visitor 
interests 

    X 

Talk while riding bicycles side by side     X 
Talk in the street while stopped on a bike tour     X 
Choose a route with lower sensory load (less crowded 
conditions) 

    X 

Schedule the bike tour at rush hour (crowded conditions)     X 
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Take visitors to impressive/iconic locations     X 
Take visitors to imperfect locations     X 
Take visitors to locations that have recently changed    X  
Show historic photos on site     X 
Show charts, graphs and maps on site    X  
Tell stories about history, facts and challenges   X   
Wait for visitors to ask about what they see    X  
Describe what visitors see (play-by-play)   X   
Facilitate group discussions    X  
Allow group discussions to unfold on their own     X 
Ask about the visitors’ cities    X  
Listen    X  
Create struggles for visitors to resolve on their own     X 
Make jokes    X  
Grow enthusiasm and dreams    X  
Plan social time with food and drinks    X  
Take visitors to an ‘insider’ place to socialize, eat and drink    X  
Say goodbye to the group in an area they can get their own food 
and drinks 

  X   

Do not plan social time with food and drinks  X    
Accept the visitors’ invitation to socialize, eat and drink    X  
      
Follow-up activities      
Wait for the visitor to make contact   X    
Email an online evaluation form   X   

 

7.1 Learning activities that (don’t) encourage experiential learning 
 

7.1.1 Activities with a discouraging or neutral effect 

 

The majority of hosts’ preparation activities are neutral in their effect on experiential learning. These 

activities involve the collection and sharing of information with potential visitors.  Hosts ask visitors 

about their needs and arrange guest speakers. One host sorts printed teaching materials.  

 

A small number of activities offered by hosts discourage experiential learning. These activities occur 

equally in the preparation, learning and follow-up stages. Most hosts don’t send study material ahead of 

time. This denies the visitor the opportunity to take in new information and reflect on it before arriving in 

Amsterdam. The iterative taking in of new information followed by reflection is a core aspect of 

experiential learning (Kolb, 2015). Similarly, the preference of some hosts to omit planning social time 

with food and drinks after the study tour is the denial of a shared discussion, which would be a reflection 

opportunity for visitors. Learning is the grasping of new information and incorporating it into one’s 

experiences requires reflection (Kolb, 2014).  

 

After visitors leave Amsterdam, most hosts wait for the visitor to contact them again. This leaves visitors 

to think back on their bicycle study tour, make decisions and take local action on their own. The evaluator 

and coaching roles of experiential educators that would accompany these activities in the Kolb learning 

cycle (as shown in Figure 4 and Kolb et al, 2014) are not taken on by Amsterdam hosts. Indeed, the 

evaluator and coaching roles appear unfilled.   

 

7.1.2 Activities with an encouraging effect 

 

Most of the activities in the learning stage encourage experiential learning. Examples include talking 

while riding bicycles side by side, facilitating group discussions, and socializing with food and drinks after 
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the study tour. Unsurprisingly, the majority of activities in the learning stage involve riding bicycles on an 

outdoor study tour of the city. On the bicycle tour, hosts guide groups to locations of particular interest to 

the visitors and along routes that show a variety of infrastructure and riding conditions. Hosts prefer to 

take visitors to iconic locations as well as imperfect ones to illustrate histories and facts about policies 

affecting cycling in Amsterdam.  Some hosts try to simplify the learning situation by taking their groups to 

less crowded areas outside the city centre.  

 

The activities that encourage experiential learning the most require the visitor to do things they aren’t 

used to doing or haven’t done before. In the Amsterdam case, the activity with the most encouraging effect 

on experiential learning would be the creation of struggles for visitors to resolve on their own. An example 

might be leaving the group to find their own route to a meeting place or to their hotel on their bicycles. 

Two hosts described self-directed activities as part of the tasks assigned to university-level bicycle study 

tour groups. However, self-directed activity with other visiting delegations is mentioned by only one 

Amsterdam host. 

 

7.2 Experiential learning and cognitive load 
 

Several hosts described their efforts to simplify the learning situations for their visitors because they find 

visitors already overwhelmed by seeing the high number of bicycles and bicycle riders in the city. Hosts 

take groups to areas outside the city centre where there are fewer tourist attractions, fewer bicycle riders, 

less crowded conditions and a greater variety of cycling infrastructure.  In so doing, the hosts recognize 

that the visitor’s task of learning while simultaneously seeing, doing, listening and talking presents a high 

cognitive load.  

 

The sensory experience of seeing many bicycles and riding a Dutch bicycle is intense for visitors. While 

taking in information through the senses, visitors must simultaneously complete multiple tasks such as 

coordinating their muscles to manouevre their bicycle and direct it around obstacles or next to other 

riders while trying to take in the visual details of the city. If the visitor were standing still and observing, 

he or she would take note of how the infrastructure is laid out, perhaps measuring the width of cycle 

tracks and travel lanes and the phasing and timing traffic signals. The visitor would also observe how 

people use the infrastructure and which users take priority at intersections.  If accompanied by a local 

host, the visitor would talk with him or her about Amsterdam’s history or the development iterations of a 

street.  On a bicycle, the visitor does not have time to complete the typical policy tourism tasks because he 

or she is moving through an area too quickly and is already occupied with navigating a foreign city.  

 

On a bicycle tour, learners are using several senses at once, including sight, hearing, speaking, and touch 

or physical feedback. Learners see the city and its street-level details, listen to the sounds of the street, 

host or other learners, and talk about what they see. However, the study tour learners are also engaged in 

riding a bicycle, which involves using the muscles of the arms and hands to hold the handlebars, pedal to 

propel the bicycle forward, and use the hands or legs to control the brakes. To manouevre the bicycle, the 

learner takes in and makes decisions based on moment-by-moment visual, auditory and physical 

information while accessing prior knowledge about bicycle riding or physical activity. While riding a 

bicycle in an unknown street, city and country is complex in itself, a visitor on a study tour adds to it the 

learning about a city’s built form, behaviours, policies and history. The number of new pieces of 

information, exceeding three or four groupings, is too high to be thoroughly processed (Cowan, 2000). An 

example from April 2017, which hints at the complexity that bicycle policy visitors face when mixing in 

traffic with local riders, is shown as Figure 18. 
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Figure 18. Policy visitors and local people on bicycles 

Policy tourism on its own can be placed in the concrete experience aspect of the experiential learning cycle 

because it involves visiting another place to learn about its policies through immersion, observation and 

interaction with experts. Bicycle policy tourism, however, brings an additional layer of complexity to the 

learning experience by adding the physical activity of bicycle riding. This increases the cognitive load of 

the policy tourism experience. Not only is the visitor in an unfamiliar setting, but he or she may not be 

accustomed to riding a bicycle, may not be used to a Dutch bicycle, may not know the local rules and may 

not be used to riding near other people on bicycles. Bicycle riding in this situation is complex enough 

without adding the attempt to learn by observing infrastructure and how people use it as well as taking in 

facts and history from the host. 

 

The case study of bicycle study tours as a policy tourism activity in Amsterdam highlights the need to 

incorporate ideas about cognitive load, sensory input and physical activity into experiential learning 

theory and policy transfer concepts.  

 

7.3 Teaching (part way) around the learning cycle 
 

The bicycle study tour can take the visitor through all four aspects of the learning cycle, as detailed in 

Table 5. However, hosts give more attention to activities in some aspects than others. Because bicycle 

study tours are themselves experiential activities, a review of the responses provided by the Amsterdam 

hosts demonstrates that activities in the concrete experience aspect of the experiential learning cycle 

(shown earlier as Figure 3) have the highest impact on visitors. These activities offer the visitor rich 

sensory, particularly visual, experiences such as seeing many people riding bicycles and riding along with 

them. Visitors quickly learn how to manouevre the Dutch bicycle, how to behave, how to ride close to 

many other people, and how to ride on different routes such as quiet 17-century canal streets, cycle tracks, 

and bike lanes.  
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The reflective observation aspect of the learning cycle likely occurs in the visitors individually and in 

conversations with other visitors during in-between moments; it also takes place during informal social 

time with the host and visitor group. Some hosts lead a facilitated discussion to draw out the visitors’ 

impressions of what they experienced. The abstract conceptualization aspect of the learning cycle is not 

evenly addressed by the hosts. One host regularly asks the visitors what they now plan to do back home; in 

other words, how the visitors plan to apply the knowledge they gained through experiences on the study 

tour.   

 

The active experimentation aspect of the learning cycle is the least addressed by the Amsterdam hosts. 

Most do not follow up with their visitors to find out what the visitor has done with the knowledge he or 

she acquired through the Amsterdam study tour experiences. One host described that in one bicycle study 

program with different groups of professionals involved in municipal governance, about a third of visitors’ 

action plan items described in debriefs are accomplished after the study tour.  

 

Experiential learning successes for eleven American bicycle study tour visitors to European cycling cities 

include infrastructure improvements such as coloured pavement, bicycle parking as well as marketing 

efforts (Mild and Schlossberg, 2013). This may be due to the firsthand experience of riding in complete 

networks of context-specific bicycle routes during the study tours. Most participants also mentioned a 

desire to install cycle tracks in their cities as a key to increasing bicycle usage. However, they mentioned 

barriers including lack of funding, restrictive regulations, a lack of design expertise, and acceptance by the 

public. 

 

7.4 Uncertain effects for visitors and hosts 
 

The Amsterdam hosts acknowledge that no-one is following up with visitors in a systematic way about the 

effects of local bicycle study tours, the visitors’ perception of the quality of the learning experience, what 

the visitors learned, and how the study tour influences visitors’ attitudes and work after returning home.  

One exception is the People for Bikes report (2016), commissioned by an American organization and co-

authored by one of the Amsterdam hosts. That report followed up with 35 American municipal 

governance actors that participated in bicycle study tour visitors to Dutch cities. Amsterdam was one of 

the cities on the tours. A second exception is the study by Mild and Schlossberg (2013), which interviewed 

eleven American professionals after bicycle study tours to European cycling cities, including Amsterdam. 

Those visitors requested peer-to-peer support with others that have gone on bicycle study tours as well as 

readjustment assistance or coaching from international experts to address questions or barriers to 

implementing new approaches learned on the tour. ThinkBike workshops by the DCE are one option in 

which Dutch experts provide customized design recommendations for the American city (Mild and 

Schlossberg, 2013). 

 

In addition to uncertain outcomes for visitors, the Amsterdam hosting situation includes uncertain 

outcomes for hosts. Interviews with hosts and reviews of online materials do not provide evidence of 

ongoing learning by hosts from one study program to the next.  An ongoing improvement effort would 

collect information on the activities that were more impactful than others, the activities that should be 

offered differently, and make regular suggestions on how to iteratively improve the learning offerings. As 

individuals, two hosts mentioned learning from their past hosting activities and changing their methods. 

As a cohort, hosts did not mention sharing ‘lessons learned’ with each other nor through an organization 

like CycleSpace nor the DCE. Amsterdam hosts did not talk about attending each other’s study tours, 

giving peer evaluations nor requesting peer or institutional feedback from an organization such as 

CycleSpace nor the DCE. The hosts do not indicate that they attend regular training or keep up with 

industry practices on adult education.  

 

The public sector in the Amsterdam area had an expectation that CycleSpace would be a business-minded 

enterprise with formalized procedures for following up with visitors after visits: several interviewed hosts 



 

Bracic                   Page 57 of 69 

used the word “professionalize” when describing the initiative. One can understand “professionalize” to 

imply monetizing and teaching aspects. However, interviews with local hosts show there is insufficient 

information to determine if the strengthening of teaching has occurred.  While contracting out the policy 

tourism hosting functions has relieved the demand on the public sector actors, it has had an uncertain 

effect on the quality of the hosting activities.  

 

7.5 (Re)creating learning programs 
 

As indicated, Amsterdam hosts tend to work alone. Public sector institutions do not provide guidance on 

how to create a bicycle study tour; the DCE does not provide this for its members either.  As individuals, 

some hosts tend to standardize their offerings by keeping a set of teaching materials or study tour stops 

from which they draw each time.  One host uses the same set tour with every group. Another host 

mentioned keeping a master file of bicycle study tour stops with historic images and speaking notes, 

charts, graphs and maps.  A third mentioned historic photos.  

 

Most hosts mention key messages or important narratives that they share with visitors. The key messages 

of different hosts were aligned or in common with those of other hosts. For example, key messages 

include the idea that Amsterdam was once more car-dominated and was not always a city with high-

quality conditions for cycling. The Amsterdam that visitors see today is the result of a process of iterative 

change that took forty years, change continues today, and advocacy efforts continue (in attempting) to 

influence design decisions about the public right-of-way. The perceived negative effects of many bicycles 

in the city are preferable over other outcomes that would result from alternative urban development 

choices such as giving more space to personal vehicles. Lastly, the effects of many bicycles in a city can be 

managed; the outcome of impassable sidewalks caused by the parking of many bikes can be mitigated 

through provision of bicycle parking facilities.  

 

7.6 Roles of hosts 
 

The Amsterdam hosts take on a number of different roles. As leaders of visiting study groups, they are 

educators, cultural interpreters and ambassadors. As experts in urban policy, they are also resources for 

each other as well as competitors. 

 

7.6.1 Educators 

 

While experiential educators can take on the roles of facilitator, subject expert, standard-setter or 

evaluator, and coach (Kolb et al 2014), most Amsterdam hosts show a preference for acting as a facilitator 

that removes obstacles from the visitors’ potential to learn.  One host in particular demonstrated a high 

awareness of this role and of intentionally creating experiential learning situations.  During the interview 

the host described the importance of members of the group bonding with each other through their 

experiences on the study tour. None of the other hosts mentioned the dynamic within the visiting study 

group. 

 

A smaller group of hosts prefer to act as subject experts that dispense knowledge to visitors.  Despite this 

preference, the hosts take on different roles depending on the learning task at hand. Each instructor role 

is suited to particular components of the learning cycle as illustrated in Figure 4. 

 

The Amsterdam hosts are educators that are always learning themselves. Several described continuously 

developing themselves or asking visitors about values, lifestyles and mobility challenges in other cities and 

countries. 
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7.6.2 Cultural interpreters 

 

Three of the nine interviewed Amsterdam hosts are foreign born. In interviews, the three talked about 

intercultural situations encountered with their visitors, most of whom aren’t Dutch.  The three mentioned 

cultural differences in the perception of and practice of cycling; for example, foreign visitors’ responses to 

people in Amsterdam riding bicycles without helmets, the utilitarian design of a Dutch bicycle, and feeling 

overwhelmed with seeing so many bicycles when visiting from a car-dominated city in another country. 

The foreign-born hosts have a useful perspective on the uniqueness of the urban cycling situation in 

Amsterdam and may have more in common with their visitors that are seeing it and riding a bicycle with 

so many people for the first time. 

 

7.6.3 Ambassadors 

 

In addition to being experts about the city, Amsterdam hosts are also ambassadors for the city and fill a 

gap left by the public sector.  Hosts mention that Amsterdam doesn’t use its reputation as a cycling city as 

much as it could and they recognize that it can be an important example for other cities. Hosts express 

pride for what Amsterdam has achieved for cycling through the energy and insight of advocates, citizens, 

politicians and public servants. Foreign-born hosts are grateful to get to live in Amsterdam and share its 

knowledge with others.  On a national scale, the DCE has created a role for itself internationally as an 

expert in and exporter of Dutch urban bicycle policy. 

 

7.6.4 Resources to each other / competitors 

 

Amsterdam hosts are experts that usually work alone. On occasion, however, hosts will act as resources to 

each other, as shown in Table 2.  One host will act as another’s guest speaker, for example, or will be 

another’s colleague at an institution.  Some hosts spoke of similar tour routes, stops, and key messages, 

appearing to have developed a tour route together or learned from one person while working at the same 

organization. At the same time, hosts act as competitors; they will be contractors for small freelance 

projects at the same institution or they will aim to market themselves to attract potential study tour 

visitors as clients that will choose them over a counterpart.  

 

7.6.5 Self-governors 

 

The hosting scene in Amsterdam is self-governed by local actors. The public sector has chosen to be 

minimally involved. While the DCE has grouped the efforts of hosts in Amsterdam and from around The 

Netherlands, it could provide more guidance to hosts about bicycle study tours.  

8. Conclusions 
 

This study has examined the bicycle study tour landscape in Amsterdam, the learning activities that occur, 

and the ways that hosts interact. Amsterdam hosts are people with knowledge about and enthusiasm for 

cycling conditions in the city. Their bicycle study tour activities can be considered experiential learning 

activities since they involve first-hand experiences of learning by doing.   

 

The hosts create situations for learning opportunities by developing a personal rapport with their visitor 

so as to increase the likelihood for positive emotions and memorable learning experiences together while 

interacting in person and riding bikes. Some hosts create experiential learning situations in a deliberate 

way, for example, by asking questions to encourage reflection in their visitor. Others recognize the 

cognitive load of the complex task of riding a bicycle in an unfamiliar city while observing infrastructure 

and behaviours as well as listening to the host provide information. Sensitive hosts aim to simplify the 
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learning situations. Due to a lack of resources, most hosts do not stay in close contact with visitors after 

their departure.  

 

Because of the lack of coordination of extrospective policy teaching in Amsterdam, bicycle experts act on 

their own or occasionally as resources to each other. More collaboration or guidance in bicycle policy 

hosting in Amsterdam could bring improved relationships between hosts, shared goals, and a consistently 

high quality of visitor learning. Amsterdam’s reputation as a leading cycling city can be parlayed into that 

of a live learning lab equipped to teach visitors in meaningful, effective ways so that they can return home 

informed and inspired to improve cycling conditions in their home environments. 

 

Combining the concepts of policy transfer, experiential learning and cognitive load allow for a detailed 

review of how policy is transferred during interpersonal situations on a policy-learning visit to a city.  A 

focus on the methods of interpersonal transfer and the role of hosts during study visits adds new 

dimensions to the policy transfer field. In a time of growing urgency about creating urban changes to 

provide safe, healthy and sustainable environments, an increasing number of technical professionals, 

policymakers, and decision-makers will want to learn from leading cities such as Amsterdam. 

Understanding how policy learning takes place can help hosts in Amsterdam and other cities prepare to 

greet more visitors and create learning programs with lasting and positive outcomes. 

 

The Amsterdam case study serves as an example to cities around the world that serve as models to other 

cities for their urban policies: firstly, policy transfer occurs not just during international conferences but 

also between individuals meeting and interacting in a ‘best practice’ city. Secondly, local actors, including 

the public sector, can take an active role in coordinating interpersonal policy teaching to improve local 

relationships, further common goals and deliver high-quality experiences for visitors. In so doing, ‘best 

practice’ cities can increase the likelihood of richer learning by visitors and greater motivation to create 

changes once return home.  

9. Recommendations  
  

Recommendations about bicycle study tour hosting and policy transfer, as well as the related learning and 

governance aspects, can be made for Amsterdam institutions, hosts and visitors. Recommendations for 

further research can be made regarding the roles of hosts and visitors, and the governance of bicycle 

policy hosting.  

 

9.1 For Amsterdam institutions 
 

Some efficiencies could be found if institutions such as the DCE and CycleSpace worked together on 

sharing or developing common bicycle study tour processes and tools for use by their members or, 

preferably, all Amsterdam hosts. Potential internal process could include guidelines for preparing for 

visitors, for creating learning interactions, for gathering visitor feedback and evaluation, and for following 

up with visitors after their departure.  A significant amount of experience by Amsterdam hosts could be 

captured in the documentation of lessons learned and recording suggestions for the ongoing improvement 

of study tour quality. Standardized evaluation of the hosting of bicycle study tours could maintain and 

increase the quality of hosting programs and help hosts who are otherwise left to learn and improve on 

their own.  Documenting what the Amsterdam hosts already know about transferring policy to visitors 

could set a high bar for other cities that also serve as best practice policy leaders. 

 

Local institutions could join together with local hosts and post-secondary schools to create a 

recommended practice guide for policy tourism hosting, incorporating academic and best practice ideas 

from learning and policy development angles. This would build on the People for Bikes report (2016) that 

evaluates the experiences of American visitors coming to The Netherlands on bicycle study tours and the 

Mild & Schlossberg (2013) study reporting on earlier visits to Europe by a similar American population. 
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The University of Amsterdam and its Urban Cycling Institute or Centre for Urban Studies could be leaders 

in recommending urban bicycle policy hosting governance structures, activities, business models, and 

training for Amsterdam hosts. Through its research efforts and network of international contacts, the 

University of Amsterdam could incorporate academic knowledge into its recommendations, create 

research programs and involve students in locally relevant research projects. A closer collaboration 

between Amsterdam hosts and post-secondary schools or knowledge institutes would respond to hosts’ 

interests in improving communications, design and marketing efforts. 

 

9.2 For Amsterdam hosts  
 

Amsterdam hosts with less experience or without training in teaching could consider learning about adult 

education concepts to strengthen their hosting activities.  For returning groups that are familiar with 

cycling in Amsterdam, hosts could consider self-guided tours or projects with annotated maps or a mobile 

app. A self-directed method is already used by university bicycle study tour groups (Glaser, 2017; de 

Lange, 2017) and could be expanded for use with other groups. Hosts could also find ways to offer visitor 

peer-to-peer support and long-distance coaching to visitors after their departure, something that has 

already been identified as important for American visitors returning from European bicycle study tours 

(Mild and Schlossberg, 2013). Lastly, regular policy visits to cities hosts don’t know could be a type of 

ongoing professional development for hosts. 

  

9.3 For Amsterdam visitors 
 

Visitors must appreciate that learning by seeing and doing in a place ‘that’s farther along’ is more 

impactful than reading, hearing about or watching a video of it. It will fuel one’s motivation for a long 

time. Seeking out the policy visit with enthusiasm will result in greater outcomes: if the visit is personal, 

one will learn more. If a visitor allows him- or herself to be open to emotion, interpersonal connection, 

and dreams before travelling and during the visit, these aspects will continue to motivate him or her long 

after the sensory overload of the trip subsides.  

 

Visitors should seek out an experienced host with education and experience in urban topics as well as 

training in adult learning. A visitor could ask the following questions of a prospective host:  

 

 What’s your training and experience in urban policy-making and in adult education?  

 How do you keep track of the effects that your interactions with policy visitors have on their 

work?  

 What is your self-evaluation and continuous-improvement process?  

 

Visitors are best served by a host that’s also a learner continuously looking for feedback and wanting to 

respond to the interests and needs of the policy visitors he or she is educating, improving his or her 

methods and effectiveness, taking in information about urban policies and adjusting or reformulating 

their key messages and techniques.  

 

9.4 For further research  

 
Ideas for further research relate to the roles of visitors and hosts, and the governance of bicycle policy 

hosting. 
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9.4.1 Visitors as learners 

 

After the study tour, more exploration is required on a study tour’s effects and the active experimentation 

aspect of the experiential learning cycle. Which learning activities influenced visitors the most and for 

what reasons? Is there a difference for visitors that come in a group with people they know somewhat 

compared to those that did not know each other beforehand? How long does the motivational push stay 

strong before it starts to decay? A longitudinal study would provide insight into the long-term effects of 

different hosting activities. This is in line with prior recommendations by Dunlop (2008) for decades-long 

case studies to understand how learning is involved in policy transfer and by Mild & Schlossberg (2013) 

on the outcomes of infrastructure and policy after bicycle study tours to European cycling cities. 

 

The majority of the visitors meeting with Amsterdam policy hosts come in groups. In the literature, 

travelling groups are discussed; individuals are not mentioned. More research is needed on the policy 

transfer visits of people travelling alone. How are their learning experiences compared to those that form 

a group dynamic? 

 

9.4.2 Hosts as learners 

 

Ideally, policy hosts are also policy visitors that understand what it’s like to be a visitor trying to learn. 

Hosts are also learners that have been influenced by their own visits to different cities and interactions 

with other hosts in Amsterdam and elsewhere. Research could explore who has influenced the hosts in 

their approaches to preparing for and hosting visitors. It could also uncover the types of experiences hosts 

have as policy visitors to other cities and how those influence them in the learning situations they create 

nowadays.  

 

Hosts undoubtedly learn from each other. More research could articulate how this occurs between 

Amsterdam hosts and, more broadly, how it takes place on an intercity basis. 

 

9.4.3 The governance of policy hosting 

 

In a loosely governed hosting environment, more research with public sector actors and local hosts could 

identify if and how greater collaboration is desirable and, if it is, how it could be achieved. Do local actors 

view competition as beneficial or detrimental? Positive aspects could include a variety of perspectives and 

personalities with no one institution nor actor controlling the messages nor learning activities. 

Detrimental aspects could include a varied quality of hosting, varied messages, and inefficiency.  

Are there ways for hosts to govern themselves? How involved should the public authorities be in this 

governance? Research with an economic perspective could also suggest the best organization structure 

and operating model that would benefit local institutions and actors in the fairest way.  
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http://www.telegraph.co.uk/culture/museums/9971571/Renovated-Rijksmuseum-lets-cyclists-ride-through-the-building.html
http://www.telegraph.co.uk/culture/museums/9971571/Renovated-Rijksmuseum-lets-cyclists-ride-through-the-building.html
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Appendix 1. Interview guide 
 

For experts that are public servants: 

 

1. Would you describe how your education and work experience led you to the role you have today 

as an Amsterdam bicycle policy expert? 

 

2. Do you come into contact with visitors that want to learn about bicycle policy and planning? (How 

often? What methods? How many people per year? Size of groups? Do you meet them yourself?) 

 

3. How would you describe the visitors that come to Amsterdam? (e.g. their education, institutional 

background, employer type, country, learning interests)  

 

4. Would you walk me through the way you prepare for a visitor that’s coming to learn about 

Amsterdam bicycle policy with you? (Do you send information or key ideas to the visitor ahead of 

time?) 

 

5. Would you describe a typical afternoon with a visitor that’s come to meet with you? What kinds of 

experiences you do have together? (What kinds of things do you do together? What key messages 

do you emphasize?) 

 

6. Would you describe an experience with a visitor that left a strong impression on him or her? That 

left a strong impression on you? 

 

7. What kind of contact do you maintain with a visitor after he or she leaves Amsterdam? Why? 

 

8. What draws you to this type of work? (What keeps you in this line of work?) 

 

9. *How would you describe the bicycle policy hosting environment in Amsterdam? (What kinds of 

questions do you have about it? What kinds of questions would you like to ask the hosts? What 

kinds of patterns have you noticed? Any conflicts or collaborations?) 

 

10. What kinds of interactions do you have with local hosts? 

 

11. With which Amsterdam-based bicycle policy experts do you work most often? Why? 

 

12. With which Amsterdam-based bicycle policy experts would you like to work more often? Why? 

 

13. Would like to tell me anything else? 
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For experts that are not public servants: 

 

1. Would you describe how your education and work experience led you to the role you have today 

as an Amsterdam bicycle policy expert? 

 

2. How would you describe your visitors? (e.g. their education, institutional background, employer 

type, country, learning interests)  

 

3. Would you walk me through the way you prepare for a visitor that’s coming to learn about 

Amsterdam bicycle policy with you? (Do you send information or key ideas to the visitor ahead of 

time?) 

 

4. Would you describe a typical afternoon with a visitor that’s come to meet with you? What kinds of 

experiences you do have together? (What kinds of things do you do together? What key messages 

do you emphasize?) 

 

5. Would you describe an experience with a visitor that left a strong impression on him or her? That 

left a strong impression on you? 

 

6. What kind of contact do you maintain with a visitor after he or she leaves Amsterdam? Why? 

 

7. What draws you to this type of work? (What keeps you in this line of work?) 

 

8. With which Amsterdam-based bicycle policy experts do you work most often? Why? 

 

9. With which Amsterdam-based bicycle policy experts would you like to work more often? Why? 

 

10. Would like to tell me anything else? 

 

 

  



 

Bracic                   Page 69 of 69 

Appendix 2. Ethics consent letter 
 
2017 March 22 

 

Consent letter for an interview about bicycle policy learning in Amsterdam 

 

I am Blanka Bracic, a graduate student at the KTH Royal Institute of Technology in Stockholm, Sweden. 

For my thesis project I am collaborating with the Urban Cycling Institute at the University of Amsterdam. 

To support research toward a Master of Science in Planning, I request your participation in an interview 

that will last about an hour. I offer you this consent letter for your records. 

 

Your participation will help me understand the bicycle policy learning environment in Amsterdam. 

During the interview I will ask you about your background and how you work with policy visitors.  

The research will be decent, fair, honest and respectful. The potential for harm to you is low. You can 

decide you don’t want to answer a question, stop the interview at any time or decide during the interview 

that you don’t want me to use your interview in my project. You can also tell me something that you want 

me to know but that you don’t want me to record nor use in my project. 

 

Because of the small number of hosts in the Amsterdam area, it will be difficult to keep your responses 

anonymous. I can send you quotes of things you say for your approval before I include them in my project. 

I will make an audio recording of our interview and transcribe portions of it later. I will provide the audio 

recording and transcripts to the University of Amsterdam for future academic research purposes. 

If you don’t want me to make an audio recording of our interview, we can still talk and I will make notes 

by hand or on an electronic device. 

 

I may publish an academic article about this project with one or more colleagues from the University of 

Amsterdam. 

 

I may present the results of my project at a transportation or planning industry conference or training 

event. 

 

If you have questions or wish to be in touch after the interview, you may contact: 

 

Graduate student: Blanka Bracic, B.Sc.  blanka.m.bracic@gmail.com [phone number hidden] 

Thesis supervisor: Maria Hakansson, Ph.D.  maria.hakansson@abe.kth.se      [phone number hidden] 

 

mailto:blanka.m.bracic@gmail.com
mailto:maria.hakansson@abe.kth.se
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